Western Oregon University

Digital Commons@WOU
Graduate Theses, Action Research Projects, and
Professional Projects

Graduate Studies and Research

6-11-2021

Applying Social Constructivism in a Middle School Social Studies
Classroom
Jonathan Penrice
Western Oregon University

Follow this and additional works at: https://digitalcommons.wou.edu/theses
Part of the Education Commons

Recommended Citation
Penrice, J. (2021). Applying Social Constructivism in a Middle School Social Studies Classroom (master's
thesis). Western Oregon University, Monmouth, Oregon. Retrieved from https://digitalcommons.wou.edu/
theses/95

This Action Research is brought to you for free and open access by the Graduate Studies and Research at Digital
Commons@WOU. It has been accepted for inclusion in Graduate Theses, Action Research Projects, and
Professional Projects by an authorized administrator of Digital Commons@WOU. For more information, please
contact digitalcommons@wou.edu, kundas@mail.wou.edu, bakersc@mail.wou.edu.

Running Header: Applying Social Constructivism in Social Studies

Applying Social Constructivism in a Middle School Social Studies Classroom
By Jonathan Penrice
An Action Research Project submitted to Western Oregon University
In partial fulfillment of the requirements for the degree of:
Masters of Arts, in Teaching
June 2021

i

WE, THE UNDERSIGNED MEMBERS OF THE GRADUATE FACULTY OF
WESTERN OREGON UNIVERSITY HAVE EXAMINED THE ENCLOSED
Action Research Project Title:
Applying Social Constructivism in a Middle School Social Studies Classroom
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
Jonathan Penrice
Graduate Student:____________________________________________________________

Candidate for the degree of : Master of Arts in Teaching: Initial Licensure
and hereby certify that in our opinion it is worthy of acceptance as partial fulfillment
of the requirements of this master’s degree.

Committee Chair:
Dr. Melanie Landon-Hays
Name:________________________________
Signature:____________________________
6/7/21
Date:________________________________

Committee Member:
Jason Bradley
Name:________________________________
Signature:____________________________
6/7/21
Date:________________________________

Dean of Graduate Studies and Research:
Name: _______________________________ Signature:____________________________
Date:________________________________

Updated: July 17, 2019

Applying Social Constructivism in Social Studies

ii

ACKNOWLEDGEMENTS
I would like to thank everyone who helped me with this project, because I would not
have been able to do this without your support. I am especially grateful to my advisor Dr.
Melanie Landon-Hays, my mentor teacher Jason Bradley, and my peer reviewer Steven Swanson
for all the feedback you gave me.
Most of all I would like to thank my mother for her encouragement throughout all my
education. I never would have made it this far without you.

Applying Social Constructivism in Social Studies

iii

ABSTRACT
The purpose of this Action Research Project is to assess how I am applying what I have
learned about educational theory and practice along with the goals I have as a teacher in the
classroom. Specifically the project focuses on my use of social constructivism to guide
instructional practice, the strategies I use to develop students skills in the discipline of social
studies, and how I engage students in the distance learning setting.
This research project focuses on my process of revising a lesson I observed my mentor
teacher deliver earlier in my student teaching. I collected data about my teaching practice from a
reflection I wrote about the lesson prior to revisions, the revised lesson plans, and observation
feedback from my mentor teacher. Using this data I was able to evaluate how my lesson planning
and instruction aligned with the goals I had set for myself.
Through doing this Action Research project I have learned the importance of reflective
practice. I was able to discover where my practice was not achieving the expectations I had set
for myself including in the area of supporting students' construction knowledge. The insights
gained from this experience can help me continue my development as a teacher.
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Chapter I
PHILOSOPHY OF TEACHING
I see the role of a teacher being a mediator, someone in the middle. (Davis, 2002, p. 135)
Their role is to connect their students to the things that make up the world around them. It is
through experiences that people discover how they relate, rely on and are relied upon by others. I
see teaching as bringing students into awareness of the larger social processes they are
participating in through providing them with educational experiences.
The importance I ascribe to people being integrated into the communities they are a part
of is why I gravitated towards studying and teaching the social sciences. This discipline is where
someone gains their awareness of the larger processes that make up their life.
My perspective of teaching has a lot of similarities and is influenced significantly by the
social constructivist theories of Vygotsky: “For him learning was a process of habituating to
social practices through participation in those practices, and he saw personal cognitive processes
as a sort of reflection or internalization of collective or external processes.” (Davis, 2002, p. 135)
In my view the role of a teacher is to guide students through this process of incorporation into the
social practices of the community or internalization.
In my academic interests, like Vygotsky’s research, “a basic unit of analysis… is human
interactivity. Such interactivity is seen as purposeful, driven by particular needs, embedded in an
established community of practice, and generally mediated by specific tools.” (Davis, 2002, p.
135) The role of a teacher is to facilitate these kinds of interactions for students so that they can
internalize the skills they need to participate in those social practices of their community.
One of the goals for my teaching then is to help students develop the cognitive and
disciplinary tools they would use in the social practices of the world outside of school. This
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would be things like research, problem solving, critical thinking, collaboration, writing, historical
reasoning, and using maps. Rather than simply memorizing the three branches of government, I
believe instruction should focus on helping students grapple with the tension between majority
rule and minority rights in achieving the common good. Skills like these are the useful and
applicable part of a social studies education.
I also think that focusing on skills instead of facts can make the class more engaging for
students. Actually being able to interact with and do history, geography and the other social
sciences can be more meaningful for students, thus more motivating for them. (Ormrod, 2016, p.
480) Some of these skills, like problem solving and collaboration, can also be transferred to
different subject areas allowing students to use what they learned in my class throughout their
academic careers. Having these skills will help my students be successful in their later lives,
which is the purpose of education.
A fundamental goal I have as a teacher is to help my students develop a good character
and the capacity for succeeding at the worthwhile endeavors in life. Because of this I want to
create a classroom atmosphere based on working towards high standards, both academically and
personally. In my view, the classroom should be built around apprenticing students into being
successful members of the community.
In my classroom I want “the students have to care, not only about their own achievement
but also about their classmates’ achievement.” (Ladson-Billings, 2009, p. 74) I feel that this
sense of solidarity is important in developing the classroom into a community of learners.
Having strong rapport is at the heart of being able to work and learn together through shared
participation in a community of practice. My students need to know that I am always trying to
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work for their good and that they can trust and rely on each other in their learning so we can
create a community where students can develop their potential.
Part of developing a sense of community in the classroom is training students in
collaboration and deliberating with others. The ability to collaborate with other people is very
important in the social constructivist perspective as “the relationship between a teacher and
learner (or among any humans engaged in social interaction) is a sort of mind sharing.” (Davis,
2002, p.137) I want to provide opportunities for my students to learn how to discuss things,
share ideas with others and understand the perspectives behind why other people act like they do
so they can develop this ability to ‘mind share’ with other people. Working well with others is a
beneficial disposition that can benefit students throughout their lives.
In order for me to facilitate this type of community of learners as a teacher, I will have to
model the behaviors I want my students to have (Ormrod, 2016, p. 138) and create and maintain
the structures the classroom community needs.
In my own educational experience the teachers that had the most impact on me were the
ones who demonstrated integrity and character. I learned from them not just academic content
but what it means to be a person of character. I want to be one of these teachers. I will have to be
diligent in my work so that I can expect my students to be diligent in theirs. I have to be someone
others can depend on so that my students learn how they can be the same for others. I have to be
fair in how I manage my classroom and treat my students so that students learn what being fair
really is. I have to hold myself to high standards so my students hold themselves to high
standards. I have to be honest about my failings while expecting excellence from myself so that
my students learn to admit that they are not perfect but not let that stop their growth. I see my
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role as not just helping students develop their academic potential but their potential as people
too.
From the first two goals I have for my teaching, developing students’ skills and creating a
community of learners, it’s apparent that my focus in education is preparing students to be able
to participate in their communities and see how things are connected in the world. This
perspective is also why I was drawn to the social constructivist theory of learning with its focus
on human interactivity. My focus on relationships also extends to into my content area. In my
instruction I want to connect the different subjects in social studies for my students and connect
social studies to other disciplines and students’ own experiences.
This interdisciplinary tint comes from my undergraduate study of cultural geography.
Cultural geography straddles the physical sciences, social sciences and a bit of the humanities.
My geography education taught me the importance of being able to move between what are
usually considered separate disciplines of study, because are actually part of the same processes
in the real world. In the real world economics, climate, and popular culture do not exist in their
own silos, so I don’t think they should in education. Having interdisciplinary content is another
goal I have for my teaching.
Focusing on social studies skills and interdisciplinary connections in my teaching also
gives more latitude to cover material that students would find more interesting, like popular
culture. I have always wanted to teach an elective course on historical analysis using sources like
TV shows or comics as a historical source. Giving students opportunities to use what they are
learning in class to study things of interest to them or what they don’t usually consider academic
will hopefully make the class more engaging and show them the value of the skills they are
learning.
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I am sure students will have topics that they are interested in just like I have things I
would like to cover in class. I want to develop a classroom atmosphere that builds on the funds
of knowledge students have from outside school so students can connect what they are being
taught in school with their lives (Moll, Amanti, Neff, & Gonzalez, 1992). One reason for this is
that these things are what students are most familiar with so they would be the easiest examples
to learn from. This is especially true for the tools and skills used social studies which can be
applied to different contexts. Secondly, knowledge applicable in daily life is not inert knowledge
which is never used outside of school. Teaching and learning inert knowledge is a waste of
everyone’s time, so making sure what students are learning is useful would be a more engaging
and motivating process for everyone (Ormrod, 2016).
By incorporating the experiences of students into the classroom I hope to prompt them to
gain a sense of their membership in the community by focusing on their participation in the
practices that make up the community. I want to create awareness in my students that they are
part of something larger than themselves. One of the things I like the most about learning social
studies is that when you know more about how the world works you feel like you have more of a
place in it. Only when you know about things can you truly work with them, not just be affected
by each other.
Although I would like to teach about topics that connect to students’ personal experiences
what I will be mostly teaching is content that is outside the student’s personal experience.
Learning about the distant past probably won’t give students a sense of membership in the
community they live in. But the purpose of what students are learning is the same whether it
draws on their funds of knowledge or not. The classroom gives students opportunities to learn
about the human experience whether the local or the global. There are always connections to be
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made between the past and present or between different cultures. Showing these connections to
students can help them realize that they can use what they are learning to enrich their own lives.
The themes of social studies that I focus on, making connections to the real world,
developing the use of disciplinary tools, having an interdisciplinary focus and creating a
community of learners reflect that I see education as a process of preparing students to
participate in society. In my perspective “the educational aim is not to impart established
knowledge, but to engage learners meaningfully in the application and possible extension of
established knowledge” (Davis, 2002, p. 137). Teaching is not about putting content into
students but connecting them to things around them, “a process of enculturating learners to
specific communities of practice” (Davis, 2002, p. 137). I want to give my students the skills
and perspective they need to be people who can make positive contributions to the world around
them.
Everything in my teaching is based on providing the opportunities to come into their roles
as members of the community. If students leave my class with a greater awareness of their being
a part of something larger I will have been successful in my teaching.
In order to ground my teaching in educational research and theory I conducted a literature
review. In a literature review current academic studies on a topic are researched and summarized
to provide context for further study. My research focused on how to make instruction relevant
for students, develop students' disciplinary skills, and connect social studies education with other
academic disciplines. I aligned these research themes to my philosophy by framing them within
social constructivist theory. The findings of my literature review provided me with evidence
based applications of the principles of my philosophy of teaching.
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Chapter II
LITERATURE REVIEW
Purposes and Objectives for the Literature Review
My purpose in this review of research was to discover how teachers and researchers have
looked at social constructivism based social studies education and teacher growth in their
discipline. I searched for research on making instruction personally relevant for students because
social constructivism is based on the ability to meaningfully engage with others in developing
knowledge through interactions. I also searched for studies on instructional methods that
develop students’ disciplinary capabilities because developing the ability to be independent
participants in practices is the goal of student learning from this perspective. Additionally,
because I would be studying my own practice and focusing on these ideas in my endorsement
area, I looked for studies that indicated the kinds of instruction that are effective for
interdisciplinary applications of social studies learning.
This literature review addresses my knowledge of these concepts as a foundation for my
understanding to set goals and grow from in my own teaching. I especially looked for research
that described effective strategies for each area and gave examples of how it might work in a
classroom. Application of this research was an essential part in building my own knowledge base
for this project.
Procedures for the Literature Review
I selected literature for this review based on several specific criteria. Research on social
studies education was included if it contained the following descriptors: culturally relevant
pedagogy, differentiation, community of learners, interdisciplinary instruction, cognitive
apprenticeship, project based learning, and middle school students. This search yielded 7,000
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relevant articles. In order to narrow my findings and make them more specific to this research
project, I then focused my review efforts on articles that discussed culturally relevant pedagogy,
differentiation, community of learners, interdisciplinary instruction, cognitive apprenticeship,
and project based learning. From there, I looked for articles that supported sub-themes that
emerged from the major articles in my literature review. These sub-themes are: 1) making
instruction personally relevant to students, 2) instructional methods that develop students’
disciplinary capabilities, and 3) the interdisciplinary application of social studies learning. For
these sub-sections, I initially searched the EBSCO database for articles that met the keyword
criteria listed above, along with a conducting a search for books in the data base of the Hamersly
Library at Western Oregon University. After finding these books and articles, I hand-searched
their reference lists as sources to find additional related articles and books.
In order to integrate the literature review, I developed a coding protocol and
corresponding separation of research into the major themes: making instruction personally
relevant to students, instructional methods that develop students’ disciplinary capabilities, and
the interdisciplinary application of social studies learning. I read each article to determine how it
fit within these broad thematic categories, and then, through a process of reading and rereading
for salient features of each study, I determined the subheadings in the literature review. My
intent was to start with a broad treatment of each theme and then to systematically reduce broad
understandings of social constructivist teaching and learning to specific understanding of how
these themes are present in research about specific instructional strategies that can be used in the
social studies classroom.
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Social Constructivism Based Social Studies Education
Social constructivism views learning as enculturation into communities of practice,
which sums up my goal as an educator to bring students into membership with the community.
This theory is generally connected to the teaching of Vygotsky (1978) and views scaffolding for
students through peer interaction as a necessary part of the learning process.
One theme that comes out of this framework is making instruction relevant for students.
A reason for this is that learning takes place within a particular social and personal context which
should be recognized and leveraged in instruction according to social constructivism. Making
instruction personally relevant also focuses instruction on the particular learning needs and
disciplinary interests of students which helps establish better shared practice within the
classroom.
The second theme of research was on the strategies that develop students’ disciplinary
capabilities. Social constructivist instruction should be based on students learning within a social
practice because that is how they develop the ability to participate in that practice. Instructional
methods that have students carry out disciplinary projects and develop meaning with and from
others were focused on as they achieve this goal.
A final theme was the interdisciplinary application of social studies learning as this
leverages what students are learning in the classroom to connect them to the different practices
that make up the communities they are part of both inside and outside of school. Rather than
putting the social sciences into silos, an interdisciplinary focus allows students to make
connections with the various aspects of their lives helping them develop their ability to relate to
the world around them.
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Research Studies
This research study combined strands of complementary research literature, centered on
three sub-themes. First, I discuss making instruction personally relevant to students. The
methods researched to accomplish this were culturally relevant pedagogy which utilizes
students’ home experiences as resources in the classroom, and differentiation which tailors
instruction to the varying needs of particular students. Second, I consider research on
instructional methods that develop students’ disciplinary capabilities. Methods for achieving this
included project based learning, a community of learners in which students collaborate with their
classmates in their learning, and cognitive apprenticeship in which the teacher models the use of
disciplinary thought processes and problem solving. Finally, I looked at research on the
interdisciplinary application of social studies learning, because incorporating the many different
aspects of the human experience into instruction is the most realistic and meaningful application
of the disciplinary lens.
A Review of Research on Sub-Theme 1: Personally Relevant Instruction
The first theme of this literature review is personally relevant instruction. Within the
social constructivist perspective “The process of learning how to do a specific [task] is
equivalent to learning how to make meaning or participate productively in a specific setting,”
(Magnifico, 2010, p. 178) Learning is social because it involves interacting with others which
means students must have a connection with what they are learning. But social constructivist
learning also requires the student’s own personal agency in constructing meaning as part of
learning. Instruction that is personally relevant meets both of these requirements. Culturally
responsive pedagogy and differentiation are two instructional methods that can be used to
achieve personally relevant instruction.
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Culturally Responsive Pedagogy
As has been said, in the social constructivist perspective, learning is gaining the ability to
successfully participate in a social activity. Establishing relationships that have a personal
relevance for students is a basic component of maintaining the joint practice through which
students learn. Culturally relevant pedagogy is one way of bringing these meaningful
connections into the classroom.
Culturally relevant pedagogy can be “defined as a teaching approach to recognize, tap
into, and build on those students’ home cultural knowledge, prior learning, and familiar points of
reference” (Dong, 2017, p. 144). In this method of instruction “local realities for teachers,
community members, and students would be centralized and incorporated into curricula and
instructional opportunities to connect with both teachers' and students' consciousness” (Milner,
2014, p. 10). Culturally relevant pedagogy “suggests that when academic knowledge and skills
are situated within the sociocultural experiences of students, they become more personally
meaningful and have a higher interest appeal” (Choi, 2013, p.13). Similar to the social
constructivist perspective, culturally relevant pedagogy frames instruction within the wider
social matrix the students and teacher are part of. The concrete practices students participate in
are utilized as a starting point for learning rather than adopting a detached style of instruction
that decontextualizes student learning.
The culturally responsive pedagogy (CRP) “framework necessitates that teachers see or
perhaps locate characteristics and abilities of students and their families as assets.” (Milner,
2014, p. 9). The social and cultural resources of students are the communities of practice the
students are already learning in. Culturally responsive educators “actually use student culture in
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their curriculum planning and implementation” (Milner, 2014, p. 10) because this allows them to
tap into the meaningful practices students already have experience participating in.
Connecting what students are doing outside of school to the classroom can make learning
more relevant for students because it builds on their prior knowledge and directs learning to
purposeful ends. In a case study of a teacher who used CRP with newcomer ELLs this
“curricular approach seemed to have great emotional appeal to his students, while enhancing
their academic achievement” (Choi, 2013, p. 15). The students were eager to share with the class
parts of their culture when it was part of the content they were learning (Choi, 2013, p. 15).
Culturally responsive pedagogy, like social constructivism, frames learning within student
participation in meaningful or successful activities. The basic premise of culturally responsive
pedagogy, drawing on the social experiences of students, is elaborated in the concept of funds of
knowledge. Research on this concept follows.
Funds of Knowledge
Culturally responsive pedagogy establishes a connection between the communities of
practice students participate in outside of the school and the community of learners within the
classroom. The principles of social constructivism would suggest that this benefits instruction as
student learning happens when students’ prior knowledge is meaningfully connected with new
knowledge they are learning (Ormrod, 2016). Tapping into those stores of knowledge when
constructing meaning makes the new academic content more relevant for students because it is
incorporated into the practices they are already meaningfully engaging in. Students’ funds of
prior knowledge from outside their formal education can be connected to the academic content
they are learning through culturally responsive pedagogy or other methods that draw on different
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funds of knowledge. In using these funds learning becomes more personally relevant for
students.
One fund of knowledge is student culture. In an example given by Salinas, Franquiz and
Guberman (2006), Mexican immigrant students read a book by a Mexican-American author
describing her childhood in which “the story provided access to students' prior personal and
academic knowledge of family tradition and immigration, and set the foundation for building an
understanding of complex historical and social studies concepts” (p. 204). The students were
able to compare and contrast their own experiences and traditions with those of the author
(Salinas et al., 2006, p. 204). The academic thinking process of comparing and contrasting
different experiences was facilitated for the students by the familiarity of the subject due the
similar cultural backgrounds.
Another fund of knowledge is students’ prior instruction. In discussing the use of English
language learners’ (ELLs) prior knowledge in social studies classrooms, Dong relates how when
a student from Latin America named Juan was asked ‘Where was the Civil War fought?’ in
reference to the American Civil War , he replied ‘In South America’ in reference to the conflict
his family fled from (Dong, 2017, p. 143). Dong goes on to say that “despite the fact that not all
ELLs’ prior knowledge or experiences can be readily linked to social studies topics, even the
seemingly irrelevant and inappropriate prior knowledge, like the one Juan mentioned …can be
useful” (Dong, 2017, p. 147-48) because it would be possible to connect what the student knew
about one civil war, in this case, to what is being studied in the class. Just as in the prior example
students own experiences were used to form a connection to the disciplinary content.
Kaiser (2010) gives an example of students’ personal interests being a fund of knowledge
to draw upon. In the case he describes how students were given the task of researching and
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creating a report on the history of a topic that interested them like music or technology. When
this activity was included in instruction a “number of students who normally would not find
history interesting or who would typically disengage from classroom activities became more
active, more attentive to lectures, and more motivated to complete assignments and perform
better on assessments” (Kaiser, 2010, p. 230-31). Although not a major trait, something like a
hobby can be used as a fund of knowledge due to the significance it has for the student.
All of these cases allowing students to contextualize what they are learning in the
classroom within their lives outside of class assists their learning process. The funds of
knowledge can be seen as bridging students’ learning from social activities outside of school and
the activities students learn through in the classroom. Not just do these connections draw upon
students’ prior knowledge, they allow students to form meaningful connections between the
academic content and their lives.
Social Engagement
Although culturally relevant pedagogy draws on the significant practices of students’ out
of school experiences, it is not just making passive connection to student’s cultures in
instruction. Just as social constructivism has a relational or social component and an active or
constructivist component, students’ agency is as important in CRP as are cultural connections.
Culturally relevant pedagogy also includes actively participating in shared practice extending
down in scale from solving community issues to the interpersonal connections within the
classroom.
Without rapport between members it would be difficult for people to enter into the shared
practice at the center of social constructivism. Part of culturally relevant pedagogy is “building a
learning community which offers a climate of mutual respect [and] helps students build positive
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relationships and develop group problem solving skills” (Choi, 2013, p. 15). This relational
capacity is foundational to the shared construction of knowledge as it allows students’ agency to
take on a social nature which develops its significance.
The role of working within meaningful interpersonal relationships in cultural responsive
pedagogy is exemplified in Milner’s (2014) description of what they observed about the teacher
in their case study:
In short, students allow Ms. Shaw entry into their life world experiences so that she can
link content/subject matter with community consciousness because she cares about them
and demonstrates that care. The relational aspects of Ms. Shaw's practices and
interactions with her students are critical because many of her students seem to
disconnect in other classrooms I observed at Bridge Middle School when they did not
have solid relationships with those other teachers. (p. 12).
Milner’s observations suggest that it was Ms. Shaw’s personal relationships with students that
allowed her to build the kind of meaningful connections in her teaching that define culturally
relevant pedagogy.
But it is not just the teacher who is expected to build these strong relationships. In a
culturally relevant classroom “students are expected and empowered to develop intellectually
and socially in order to acquire skills to make meaningful and transformative contributions to
society” (Milner, 2014, p. 10). The purposeful nature of human interactivity that is central to the
social constructivist perspective is recognized as integral to culturally responsive education
because the purpose of education is better contribute to society.
This awareness is what Milner calls “purposeful teaching …because [the] teacher
motivates [their] students to think about and critique the broader sociopolitical arena with
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purpose” (Milner, 2014, p. 10). Milner describes the culturally relevant teacher in this case study,
who exemplifies this purposeful teaching, as being “mission-minded, I mean that she wants her
students to think about a broader collective purpose—one that extends beyond themselves
personally. She invites her students to think about their ‘calling in life’ and to work to improve
conditions that affect others.” (Milner, 2014, p. 12) The goal of learning is student participation
in social activities that achieve a goal, which is shared with social constructivism.
Culturally relevant pedagogy can be viewed as framing instruction within the purposeful
human interactivity of the communities of the classroom and outside world. This theory
contextualizes instruction in a very similar way to social constructivism with the same goal of
developing students’ capabilities to contribute to their communities.
Internalization
In a crude way, based on these goals, culturally responsive pedagogy can be described as
preparing students to fulfill their social roles in their community. Looking at it this way,
culturally responsive pedagogy can be linked to the social constructivist idea of internalization.
Through internalization, external interactions become internal thought processes. (Ormrod, 2016)
Knowledge comes through action. Internalization conceptually unites the social aspect of
learning to the individual process of constructing knowledge. This premise explains how shared
practice is the method of learning in social constructivism, and can explain why students benefit
from their experiential funds of knowledge being used in culturally relevant pedagogy.
An example of internalization can be found in the research of De la Paz Felton, MonteSano, Croninger, Jackson Shim Deogracias & Polk Hoffman (2014). They studied the effects on
student content area literacy skills of a model of instruction:
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Which makes expert thinking and literacy practices visible to novices through teacher
modeling. As students gain practice in the new ways of reading, thinking, and writing,
less modeling is required, but regular feedback is still needed to support learning so that
students are able to use these thinking and literacy practices independently. (p. 233)
The researchers found that the method “resulted in improved historical writing for academically
and culturally diverse learners… [The] results also indicate the success of our cognitive
apprenticeship approach for readers at the highest proficiency levels, not only those who
struggled academically” (De La Paz et al., 2014, p. 225). Students were able to learn literacy
from the more expert literary practitioner through their interactions in the cognitive
apprenticeship. This research provides supporting evidence that shared practice with the
guidance and support of a disciplinary expert allows all students to develop their content area
skills and can be foundational to instruction.
Other research suggests that this interaction with an expert for students is not just
limited to their teacher. Hall’s study of the effect of reading identities on students found that
“students in [high-performing reader] groups utilized strategies in ways that were much different
from those of students who self-identified as [average-performing reader] or [low-performing
reader]” (2012, p. 263) The more advanced students used reading strategies more like an expert
compared with their other peers (Hall, 2012). These students seem to have internalized the
disciplinary skills that partially make up being an expert in that practice. But Hall also found
that:
During the first five discussions, students… who identified as [High-Performing Reader]
but read below grade level, participated very little, making an average of three statements
per discussion. Their statements were short and agreeable in relation to what their peers
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said about strategies and content. However, after participating in six to eight discussions,
they began to shift their talk and take the lead in explaining how they used
comprehension strategies in ways that were similar to [students identified as highperforming reader] (2012, p.254)
It seems these students learned how to use cognitive skills in a more expert manner from their
classmates, (Hall, 2012) which again supports the role of shared practice in the development of
students’ disciplinary abilities even with more advanced peers rather than the teacher.
The Zone of Proximal Development
The influence of the expert and the novice in these examples highlights that learning
happens on a continuum. The positive influence of mentors on students’ movement along this
continuum recounted in the research fits with many of the social constructivist principles.
Students learn while building off their prior knowledge, through collaborating with others, and
by actively carrying out tasks and utilize others who are more advanced to complete activities
that require growth on the part of the learner.
The area where students can perform a task but only with help is their zone of proximal
development, the area of challenge of the learner where growth in learning happens (Ormrod,
2016). This is where shared practice is relevant for the individual students learning, where
internalization of new knowledge happens.
Differentiation
Students have different practices they have participated in, different interests, and different
abilities so the skills and roles which form the starting point for any internalization that would
take place in the classroom also vary. To respond to these particulars “differentiated instruction
involves an assortment of instructional contexts and resources that classroom teachers create to
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respond to variance among learners” (Jang, Henrerry, & Waymouth, 2018, p. 46). The
differentiated method of instruction makes learning relevant to the particulars of the students,
their abilities and the practices they are a part of. Differentiation helps meet students where they
are and guide them further in their construction of knowledge.
An example of what differentiation could incorporate is provided by Jang, Henretty and
Waymouth (2018) who share a model of differentiated literacy instruction that “incorporates five
major factors: for factors that address student characteristics (i.e., literacy levels, cultural and
linguistic diversity, motivation) and by factors that incorporate multiple texts and technology”(p.
45-46). These factors include student culture and background, personal interests, and ability
level, all of which have roots in culturally responsive pedagogy, which can be seen as a form of
differentiation. Both culturally responsive pedagogy and differentiation making teaching
personally relevant to the students in order to support their learning.
Relevance is important to these researchers too, who go on to state that “instruction is
situated in different and complex contexts, teachers may differentiate instruction using either
single or multiple components simultaneously. Differentiating for any one feature may result in
both affordances and constraints.” (Jang et al., 2018 48) Just as the construction of knowledge
with others is a complex process, differentiation should be a complex practice that should
respond to the specifics of the situation at hand.
Although instruction should be differentiated for individual students, that does not mean
that everyone has their own curriculum. Instruction can provide many different opportunities for
students to learn in a way that is relevant to them. Lupo, Strong, Lewis, Walpole, and Mckenna
(2017) recommend a model for differentiation in text sets which
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require four different types of texts: one that is a challenging on or above-grade-level
text (the target text)…. Then… three types of texts to build background knowledge and
increase motivation, to assist in understanding the target text: visual or video text(s),
informational text(s), and accessible text(s) (from young adult fiction, nonfiction articles,
or popular culture). (p. 436)
The texts in this model are differentiated in reading level, mode, and student interest to prepare
students for the challenging target text (Lupo et al., 2017). In the one text set provided for
students there is differentiation built in. The text set can increase background knowledge and
interest to support some learners while providing an authentic disciplinary challenge for others.
In this case the texts provide the assistance students need to work in their zone of proximal
development, scaffolding learning based on the particular needs of students through the different
traits and purposes of the texts.
Differentiating in the zone of proximal development means providing opportunities for
learning outside the norm of the class. Powers’ (2008) research found that “independent study
fosters high motivation for achievement in gifted students by allowing them to develop critical
thinking skills, to delve deeply into a topic of special interest, and to design and execute their
own learning” (p. 63). While doing independent study “students actively engage in the challenge
of higher level learning and are motivated to achieve to their potential” (Powers, 2008, p. 63).
These more advanced students need the opportunity to work at a higher level than their peers
because that level provides gifted students with a degree of challenge similar to what their peers
experience with the standard content.
Differentiating for appropriate challenge also requires scaffolding challenges that build to
the norm level of the class. In recommending ways to make texts more comprehensible for ELLs
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Brown states that “content maps help make content transparent by showing how parts of the text
are related. This can be done in various ways depending on the cognitive maturity of ELLs, but
graphic organizers that illustrate the hierarchical relationship of facts can be most effective.”
(2007, p. 187) and that “teachers can present students with an outline of the text in advance so
ELLs have extra time to preview the texts. The outline can be a road map for ELLs. In this way,
ELLs can follow the entire book based on the outline” (Brown, 2007, p. 187). Both of the
strategies recommended by Brown provide support ELLs can use to make meaning out of what
they are reading.
The graphic organizers and outlines give these students the assistance of a more expert
literacy practitioner in comprehending the text. The framework provided gives these students
guidance on how to comprehend the text, reducing the cognitive load put on them when reading.
The English language learners can then focus more on figuring out what the text itself
communicating to them because they already have been shown the general meaning of what they
are reading. A beneficial challenge is provided for these students just as was provided for the
gifted students because both are working on tasks they can successfully grow from. Both Powers
and Brown recommend differentiation for students based on their zone of proximal development.
But students are complex so there is variety in their abilities. As was mentioned in the case of
low-performing readers in high-performing groups in Hall’s (2010) research:
[the student discussion] shows how students… who read below grade level but identified
themselves as HPR, were able to talk about and use strategies in ways that might exceed
expectations. [This] example also highlights how below-grade-level readers in HPR
groups were able to take a leadership role within their groups and use strategies and texts
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to not only deepen their knowledge of content but also expand the understandings their
group members held. (p. 257).
This finding suggests that students cannot be neatly categorized but instead understood based on
the specifics of their capabilities in the various contexts of their interactions in various practices.
In some areas students might be more proficient than their peers and in others behind them. The
same students might not be able to use a skill in one context but be expert at it in another.
Student capabilities are best demonstrated through tasks that are personally appropriate for them.
One must meet students where they are to learn who that student is and what they can do.
In differentiated instruction just as in culturally relevant pedagogy the focus is on the
particulars of students and how they interact with the world around them. This shared focus can
be understood as framing learning within students’ participation in social practices, the basic
premise of social constructivism. Culturally relevant pedagogy and differentiations both focus on
developing students’ ability to participate in the various activities and practices of their
community by leveraging connections that are relevant for students.
A Review of Research on Sub-Theme 2 Developing Disciplinary Skills
The first theme discussed in this literature review, personally relevant connections,
highlighted the importance of social context in designing instruction. The second theme of
developing students’ disciplinary ability builds on the importance of these connections. In the
social constructivist perspective the process of teaching and learning is framed as internalization
through participation in communities of practice. Developing students’ disciplinary skills is
another way of describing their internalization of social practices.
In the social constructivist perspective “the process of learning how to do a specific [task]
is equivalent to learning how to make meaning or participate productively in a specific setting”
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(Magnifico, 2010, p. 178). Learning is gaining an awareness of how one relates to things so the
process of learning represents the development of the ability to successfully interact with the
world.
As learning is based on interactions “the construction of knowledge and the making of
meaning are individually and socially active processes. Active, in this case, refers to both mental
and social activity occurring within specific contexts” (Doolittle & Hicks, 2003, p. 83). Learners
have to actively participate in interactions or do certain behaviors to gain an understating of how
what they are dealing with works. Learning is then more than just gaining knowledge about
things. It also requires being able to correctly translate that information into action:
It is not enough for novices in a community of practice to gain specific skills; they also
must take up the norms of communication and interaction as their own, mastering how
the community understands and uses particular skills and particular forms in particular
situations. (Magnifico, 2010, p. 173).
The learner must develop an awareness of how to meaningfully engage with the disciplinary
practice just as instructional practices should attempt to meaningfully engage with students. The
social constructivist view of learning as being able to do something with others rather than
knowing about something puts practice the center of learning.
The importance of practice in the social constructivist perspective provides a theoretical
foundation for instructional strategies and methods based on learning through action. The
instructional methods of collaborative learning, project based learning and cognitive
apprenticeship provide examples of translating this theory into practice.
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Project Based Learning
A picture of how theoretical principles can be manifested in instruction is developed in
Engle and Conant’s (2002) work on student engagement in a community of learners’ classrooms.
Their work provides recommendations of ways to adopt instructional strategies to utilize the
principles of social constructivist learning.
Their first recommendation is problematizing content so “that teachers should encourage
students’ questions, proposals, challenges, and other intellectual contributions, rather than
expecting that they should simply assimilate facts, procedures, and other ‘answers’” (Engel &
Conant, 2010, p. 404) Problematizing content provides students with the opportunity to actively
work through disciplinary problems allowing them to construct their knowledge through
experience.
The principle of learning through action is also represented in Engle and Conant’s second
recommendation authority which “refers to a number of aspects of students’ discourse and
relationships to problems in a discipline…Part of such authority is a matter of students having an
active role, or agency, in defining, addressing, and resolving such problems” (Engel & Conant,
2010, p. 404). Students have to actively participate in the work of the discipline to learn so they
must be given the opportunity to use their own agency in constructing knowledge.
Another aspect of authority is that “members of the learning community positioning
students as stakeholders by publicly identifying them with the claims, approaches, explanations,
designs, and other responses to problems that they pursue” (Engel & Conant, 2010, p. 404). This
recommendation connects with the social constructivist idea of learning through adopting the
standards of the community of practice. The recommendation gives social recognition to students
allowing them to have accountability within the disciplinary activity.
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Engle and Conant summarize their recommendation as “In general, by giving students
authority, we mean that the tasks, teachers, and other members of the learning community
generally encourage students to be authors and producers of knowledge, with ownership over it,
rather than mere consumers of it” (2010, p. 404). This summary shows the connection between
the theoretical principles of active learning and the instructional practice of giving students
authority.
The next principle recommended by Engle and Conant, accountability, connects with
social construction of knowledge. They state “To be accountable in our sense of the term,
students are expected to consult others in constructing their understandings in a domain” (Engel
& Conant, 2010, p. 405). This recommendation is a simple restatement of the social
constructivist principle that students learn through adopting the standards of the community of
practice they are learning within.
But to Engle and Conant this adoption of standards is not absolute. To them “such
accountability does not require acceptance of others’ views, but instead responsiveness to them.
In addition, students are held responsible for either respecting classroom disciplinary norms or
explaining why they are doing otherwise” (Engel & Conant, 2010, p. 405). They go on to say
“The principle is an expression of the value that each member of a learning community is not an
authority unto himself or herself, but one intellectual stakeholder among many in the classroom
and beyond” (Engel & Conant, 2010, p. 405). As Engle and Conant define it, accountability
respects the agency of each member of the group, allowing for their individual construction of
knowledge. At the same time it recognizes the authority of the other members of the group,
allowing for the social construction of knowledge. Accountability means students must define
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their own learning within their responsiveness to the realities of the shared practice they are
participating in.
The last principle recommended by Engle and Conant, resources, also recognizes the
collaborative nature of learning. Their fourth principle of resources “functions at a somewhat
different level in that resources may be seen as necessary to support not only students’
productive disciplinary engagement, but also the embodiment of the other principles” (Engel &
Conant, 2010, p. 406). According to Doolittle and Hicks (2003), one constructivist principle is
that thinking and learning is about maintaining a functional interaction with reality. This means
learning does not just happen in the mind but also with the external environment. Students would
then need external social and material resources in order to participate in these interactions
through which they learn.
An example of an instructional method that follows these social constructivist principles is
the Create Problem Solving (CPS) method utilized in the case study by Sewell, Fuller, Murphy,
and Funnell (2002). The authors relate that:
Each of the six steps of CPS has a distinct purpose for supporting the higher-level
thinking inherent in unraveling messy real-world problems. Those using CPS start by
sensing concerns and continue with a fact-finding process to arrive at a problem
statement. Participants offer and evaluate creative ideas through brainstorming and act on
the best solutions. (p. 177).
This process draws on themes of purposeful learning, referencing social context, group
collaboration, and active problem solving mentioned previously in the way students construct
knowledge. The creative problem solving method can serve as a general overview on the process
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of how students can learn in the social constructivist perspective due to its basis in meaningful
practice.
Another effective summary of characteristics of project based learning is found in the
case study done by Revelle, Wise, Duke, and Havorsen (2018). In this example the project based
learning:
is driven by the following characteristics: Projects occur over an extended time period
and drive the learning. Projects are aligned with learning standards across multiple
domains and are integrated in nature. Projects have an authentic purpose and an
authentic audience. Students connect to contexts outside of school. Students have
opportunities to interact with one another. Students have some choices within the
project. (p. 689)
Many of these elements are found in other sources researching project based learning.
Importantly, two of these features are connected to the principles of social constructivist
learning. Firstly, the researchers suggest an extended time period on project because “With a
sustained focus on a project, the development of students’ literacy and social studies knowledge
and skills are supported in a meaningful and motivating context” (Revelle et al., 2018, p. 699).
From the social constructivist perspective, to learn is essentially to gain the ability to participate
in a practice. Providing students with enough time to meaningfully engage with and internalize
the activity is vital to project based learning because it provides an opportunity to go through this
process.
The second characteristic of project based learning that connects with the social
constructivist perspective is an authentic purpose and audience. The authors of the case study
relate that “To provide students with authentic reading and writing opportunities, we connected
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the purpose and products of the unit projects to real issues or needs in the students’
communities” (Revelle et al., 2018, p. 699). This factor situates learning in the real social
practices students exist within and calls upon them to do truly relevant work similar to culturally
relevant pedagogy.
The principle that learning is fostered by authentic environments and actions brings up the
importance of context and interactions in the social constructivist perspective. Although project
based learning with its focus on student action is more generally constructivist in its leanings
with its focus on individual development, the two characteristics of project based learning
discussed previously in the case study are strongly connected with the socio-cultural side of the
theory.
Collaborative Learning
Collaborative learning demonstrates how the social constructivist learning process can
utilize its social dimension. With its emphasis on forming and leveraging relationships for
learning the collaborative method relies strongly on the principles of social constructivist
learning. In Frankel and Murphy’s (2018) case study of a literacy mentorship program, the
extended time spent on a project and authentic purpose and audience helps support collaborative
learning. The students in the case study would have book discussions in small groups of older
mentor and younger mentees because of “the mentors’ desire for the class to be about creating
opportunities for students to grow personal relationships with books and with each other”
(Frankel & Murphy, 2018, p. 228). The goal of the students to grow personal relationships
defined the collaborative learning process. This focus necessitated fitting instructional strategies.
The researchers noted that collaboration “would not have been possible without the ability
to make substantive changes to the class over time, particularly in relation to prioritizing choice
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and expanding opportunities to demonstrate knowledge” (Frankel & Murphy, 2018, p. 229). It
seems like the mentor program gave students authority in their learning like Engle and Conant
(2010) recommend. One of the guiding traits of the mentorship program was student choice in
reading which was “grounded in the mentors’ early and ongoing insistence that students must
have complete autonomy in selecting the books they read for the class” (Frankel & Murphy,
2018, p. 277). Giving students choice in the books they read allowed them to discuss something
that had authentic meaning to them, just like in the project based learning in Revelle, Wise,
Duke, and Havorsen’s (2019) research.
A second trait of the mentorship program that connected with the characteristics from
project based learning was the focus on building community. In reviewing how their program
developed Frankel and Murphy (2018) relate that “Over two years, both cohorts of mentors have
pushed us to view the class as about more than reading. For them, the class also is about forging
personal connections and relationships” (p. 230). The students in the mentorship program wanted
time to build relationships and were driven by their meaningful bonds with their peers. This
example shows how the principles recommended in project based learning, like an authentic
audience, can be adapted to the collaborative and relationship based structure of the social
constructivist perspective.
The connection between personal relationships and learning was also studied by Vayre
and Vontrhron (2017) who researched the effect of social support from family, peers and
teachers and student self-efficacy (SE) on academic engagement during online learning. The
researchers found “the sense of community has a direct positive effect on enthusiasm and also
plays an important role regarding SE in online education” (Vayre & Vonthron, 2017, p. 213).
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Vayre and Vonthron (2017) did find that “among the three sources considered, only
social support from teachers can explain academic engagement (regardless of the component
examined). Teachers are therefore paramount figures in distance and online education” (p. 213).
Compared with support from peers the research suggests there is a distinct effect support from a
teacher has on students in online learning. This could possibly be due to the role of the teacher
and their support having an academic meaning for students.
The importance of the meaning relationships have for students is also found in the research
on the effect of audience on student writing carried out by Block and Strachan. Their “study is
grounded in sociocultural views of writing as inherently dialogic and communicative in nature”
(Block & Strachan, 2019, p. 69) and compared the writing of students whose audience was their
teacher to students whose audience was external to the classroom, in this case the librarian.
Block and Strachan (2019) found “that early elementary students produced higher quality
informative/explanatory writing when they were provided with an external audience regardless
of whether a particular communicative purpose was specified” (p. 80). These had been the
expected results based on the theoretical perspective with is basis in communities of practice:
The authenticity of writing audiences within this community of practice is critical. If
young writers understand that their written attempts will be shared with others who
authentically desire to read and learn from this work, then we would expect the overall
writing quality to be higher given that the writers will better attend to word choice,
organization, details, and illustrations (Block & Strachan, 2019, p. 70).
This research shows how the academic skill of writing is tied into the students’ participation in
social practices. This finding would correlate with Vayre & Vonthron's research on online
learning. In both cases understanding that another person is invested in their work itself, like a
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teacher with online classwork, or the librarian with the project studied by Block & Strachan, was
associated with positive learning outcomes for students. By framing learning in meaningful
participation in a social activity students seemed to ascribe more value to their work and adopt
more expert disciplinary practice.

Cognitive Apprenticeship
The positive effect of audience on student learning in Block and Strachan’s (2019) research
suggests that students understand their learning is taking place within a community of practice,
which is tied strongly to the social constructivist theory. The social constructivist frame of
learning through shared practice is exemplified in the strategy of cognitive apprentice which:
makes expert thinking and literacy practices visible to novices through teacher modeling.
As students gain practice in the new ways of reading, thinking, and writing, less
modeling is required, but regular feedback is still needed to support learning so that
students are able to use these thinking and literacy practices independently. (De La Paz et
al, 2014, p. 233).
It is through participation with others in disciplinary practices that students internalize the skills
of the discipline. Studies of apprenticeship in teaching historical writing strategies found
“success of our cognitive apprenticeship approach for readers at the highest proficiency levels,
not only those who struggled academically” (De La Paz et al, 2014, p. 255). This finding
suggests that the apprenticeship model is beneficial for all students as it leads students to
internalizing expert skills of the discipline.
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An example of what a process of cognitive apprenticeship could look like is given by
Washburn, Sielaff & Golden (2016) in their description of the SRSD model of writing
instruction:
In Stage 1 (Build background knowledge), the teacher assesses and/or builds student
background knowledge about writing within a specific genre... In Stage 2 (Discuss it), the
teacher introduces the mnemonic parts of a specific strategy and discusses the role and
importance of each mnemonic part…. In Stage 3 (Model it), the teacher uses the thinkaloud procedure to demonstrate how to apply the strategy and each mnemonic part in the
context of an authentic written task…. In Stage 4 (Memorize it), teachers provide
opportunities for students to review and memorize the steps of the strategy and the
mnemonic associated with it… Stage 5 (Support it) begins, in which the teacher uses
differing levels of support/scaffolding during a series of written tasks to help students
apply the strategy in the context of authentic writing tasks. …Once students are able to
demonstrate that they can apply the strategy and produce a quality response, Stage 6
(Independent performance) begins. The goal in this stage is for students to use the
strategy on their own or with little support during written tasks. (p. 355).
The SRSD framework exemplifies the process of cognitive apprenticeship as “The six
instructional stages of SRSD provide a framework for strategy instruction with the goal of
gradually releasing the responsibility for learning and applying the strategy in authentic writing
tasks” (Washburn, Sielaff & Golden, 2016, p. 355). Thus “ in using the SRSD framework, the
cognitive responsibility for learning and using a strategy is shifted from the teacher to the student
with varying levels of support throughout a six stage instructional cycle” (Washburn, Sielaff &
Golden, 2016, p. 355). The SRSD process summarizes one method of internalization in which
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the model scaffolds students’ skill acquisition until they are independently proficient. Washburn
et al. found in their research on using SRSD to teach the Point, Evidence, Analysis (PEA)
writing strategy that:
students who learned the PEA strategy, on average, wrote longer responses and scored
higher on an argument-based rubric on overall writing quality from pre- to posttest than
students in the comparison group who did not learn the PEA strategy. Additionally,
within group differences for the PEA strategy group indicated student growth from preto posttest. (Washburn, Sielaff & Golden, 2016, p. 355).
This finding suggests that the apprenticeship model is beneficial in students learning disciplinary
strategies just as was found in the research by De La Paz, et al.
The benefits of students adopting disciplinary strategies was also shown in the area of
critical thinking with the argument based learning method in which “students learn by asking
questions, creating claims, supporting their claims and questioning counter-arguments” (YilmazÖzcan & Tabak, 2019, p. 214). In this study a method of argumentation was used that “offers
alternatives in producing solutions to problems that individuals encounter in their daily lives,
internalizing the argument and improving the critical thinking skill” (Yilmaz-Özcan & Tabak,
2019, p. 214). The researchers’ findings suggest that “the social studies course including
argumentation-based learning positively affecting the attitudes of students towards the social
studies course” and that “argumentation-based learning and group discussions performed in the
classroom environment positively affected the argument-producing skills of students” (YilmazÖzcan & Tabak, 2019, p. 218). These findings suggest that the learning of the argumentation
strategy allowed students to participate better in the discipline. Being able to use the strategies of
the discipline might have made students feel more like experts and find more meaning in their
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learning. Increasing students’ ability to participate in disciplinary activities is an outcome that all
of the examples of project based learning and cognitive apprenticeship share. These instructional
strategies demonstrate how the social constructivist principles of active learning and shared
practice can be applied in the classroom to develop the disciplinary capabilities of students.
A Review of Research on Sub-Theme 3: Interdisciplinary Connections
Making interdisciplinary connections between social studies including geography, civics
and history along with other academic disciplines like literature, and art is the third theme of the
literature review. Interdisciplinary instruction builds on the prior two themes, personal relevance
and the development of disciplinary skills. Incorporating different subjects can allow instruction
to relate to students experiences and topics they value. An interdisciplinary focus also provides
students with the opportunity to use the research, communication and thinking skills of social
studies in various contexts. This focus can provide the opportunity for students to apply what
they are learning to the different aspects of society the encounter in the lives.
An interdisciplinary method of instruction both allows students to make use of the disciplinary
skills and connect what they are learning to their personal experiences. These connections are a
realization of the goals of social constructivist learning because they students to demonstrate
their ability to meaningfully participate in the practices that compose the society they live in.
Geography
One basic interdisciplinary connection that can be made in the social studies classroom is
between history and geography. Time and place are inseparable so it is simple to incorporate a
geographic facet into the history focused social studies curriculum. Incorporating this
multifaceted interdisciplinary instruction was demonstrated in Kucan, Cho and Han’s (2017)
research on the use of historical and geographic contextualization. Contextualization is a
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fundamental analytical skill in the social sciences. As one of the teachers in the case study
explained, “[the] seventh grade history teacher had taught him about contextualizing by telling
him that to understand history ‘You need to travel back in time, put yourself right there, place
yourself in the situation” (Kucan et al., 2017, p. 211). This perspective is adopted by both
historians and geographers in their inquiry.
Going through this process “allows students to see how sourcing and corroborating allow
historians—and themselves—to contextualize an events in a specific time and place and consider
the important factors influencing how and why the event transpired and its consequences”
(Kucan et al., 2017, p. 217). Historical and geographic contextualization allows students to
actively participate in the process of social studies inquiry providing them with authentic
experiences in the disciplines. From this description, one can see how contextualization can draw
on students’ prior knowledge, have students adopt expert models of thinking, and provide them
with authentic experiences of studying the event in question. All of which are recommended
instructional practices in the social constructivist perspective.
Another method of getting students to think like social studies experts is suggested by
Wilcke and Budke (2019) in their process of geographic comparison. In their framework:
comparison is a reflective and argumentative process. Based on a geographical question,
a number of units are selected, whose similarities and differences are identified along
determined variables in order to work out interrelations. Based on this, justified
explanations are formulated to answer a specific question, or further questions are raised,
which need to be considered to develop a final answer. (p. 4)
This systemic process helps students work through multiple pieces of evidence or perspectives in
a realistic way that approximates the authentic work of geographers.
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History
In the social constructivist perspective “the process of learning how to do a specific [task]
is equivalent to learning how to make meaning or participate productively in a specific setting,”
(Magnifico, 2010, p. 178). In this view, learning is less ‘knowing about things’ and more ‘being
able to do things’. This is why instruction is designed to help students adopt the expert practices
of the discipline like shown in the geographic examples. But this focus on ‘doing’ also can
support interdisciplinary instruction because the abilities used the different content areas can be
directed towards completing the same task. An example of this is shown in the similarities
between strategies for geographic education and historical education found in the research.
The basic principles of social constructivist learning would recommend historical
education provide students with authentic disciplinary experiences with the “teaching and
learning of history as being interpretive and inquiry-based… demand an investigation of primary
and other sources including artifacts” (Warring, Torrez, and Lipscomb., 2015, p. 19). The
students should go through processes of inquiry similar to the ones carried out by expert
historians and use the same skills as these experts.
To demonstrate meeting this goal Waring, et al. (2015) suggest “all students should be
able to locate at least one artifact that will engage others and understand the significance of the
source to understanding the associated historical content” (p. 28). In doing this students are doing
the basic work of historians, finding evidence like a primary source document or picture,
contextualizing the evidence and its meaning, and then sharing their findings with others.
This suggestion by Warring, Torrez, and Lipscomb is very similar to what Kucan, Cho
and Han (2017) recommended doing with history and geography. In both cases providing
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students with opportunities to put an object or event in its context was the main purpose of the
lesson. As expert historians and geographers both use the strategy of contextualizing both
disciplines can be used together to develop the shared disciplinary skill. Both subjects can allow
students to successfully participate in the process of understanding how an event came to
happen. Thus both lead to authentic disciplinary learning even though they use different
methods.
Similar to Warring, Torrez, and Lipscomb’s study on the use of historical artifacts,
Lorimer (2019) researched methods of instruction that involved students participating in
authentic disciplinary activities. This activity was “a simulation that includes explicit enduring
understanding(s) and essential questions” and in which “students are prompted to collaboratively
synthesize primary source” (Lorimer, 2019, p. 201). Simulations utilize many elements
recommended by social constructivism including active learning, group collaboration along with
an authentic problem to solve (Lorimer, 2019). In one sense, the simulation is the basic
recommendation of social constructivist theory because this method allows students to
participate in and internalize a disciplinary practice.
As the simulation can be a basic model of social constructivist learning it is interesting to
note that Lorimer’s research found that the historical simulation can help students who struggle
with reading. Having students learn social studies through reading texts or through role play
activities both “include active learning experiences designed to foster critical thinking and close
examination of multiple perspectives” (Lorimer, 2019, p. 195). As simulations are more
engaging and accessible to students compared with text based instruction, the researcher suggests
that “history/social science teachers might consider the benefits stemming from a decisionmaking roleplay simulation that captures student interest through interactive experiences with
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primary source documents” (Lorimer, 2019, p. 195). Similar to the example of contextualization
being learned through doing geography and history, participating in role play simulations and
0going through the process of text analysis can both provide opportunities to internalize critical
thinking and the comparison of perspectives.
The connection between the different disciplines is intelligible if experiences are treated
the way in which students learn. Similar experiences with concepts can be provided through both
words and actions meaning that students can learn the same content and thinking skills through
different modes. In Lorimer’s research literacy and role play are both ways students can
meaningfully participate in the activities through which they construct their knowledge of the
content, one of which is easier for students to work within.
Literature
The previous examples of using multiple modes of instruction bridging subject areas
demonstrate the benefits of interdisciplinary instruction in the development of students analytical
and communication skills. Another possible interdisciplinary connection is suggested by Turk,
Klein, and Dickstein (2007) who researched how to connect literature and social studies. They
make the point that “discussions of form and its impact on shaping the presentation of content
are rarely clearer than they are when reading literature, and this can make students more aware of
the ways content is represented in text books and primary source documents” (Turk et al., 2007,
p. 398). These researchers suggest connecting the role of form in the study of literature and
history because they are both using the same concepts similar to the suggestions in Lorimer’s
research.
One method to incorporate literature in social studies suggested by Turk, Klein, and
Dickstein is “to choose an event or era in history and then select a piece of literature—a whole
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book or selected chapters or even just a single chapter—accordingly” (Turk et al., 2007, p. 398).
This connection could be “to the time period in which the piece of literature was written, the
period about which a piece of literature deals, or the time period when the book might have been
widely read” (Turk et al., 2007, p. 398). Starting from this similarity between the era being
studied and the literature, there are a variety of different types of analysis that utilize shared
disciplinary skills.
In developing their understanding of the literature students could contextualize the work in a
certain time and setting, as has been done with history and geography. The students could also
treat the text as an artifact whose significance needs to be understood and explained as was
suggested by Warring, Torrez, and Lipscomb. The same disciplinary skills used in different
content areas can be applied to literature allowing these texts to be incorporated in social studies
instruction.
Arts
Social studies can be connected to other humanities besides literature. Interdisciplinary
connections with art in different subject areas were studied by Lorimer (2011). Lorimer found
that when arts were incorporated “within language arts, history/social science, math, and science
courses, young adolescents become more engaged in multimodal learning that is relevant,
challenging, integrative, and exploratory” (2011, p. 8). Just like the other disciplines, the arts
provide students with the opportunity to draw on their personal experiences, actively construct
knowledge, and inquire into aspects of society when combined with social studies.
In one case study related by Lorimer “art served as an entry point to draw upon prior
knowledge and experience and encourage analytical thinking about culture and promote inquiry”
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(2011, p. 6). Art served as a more accessible entry point for students to begin working through
content like in the case of Lorimer’s research on role play situations.
Using the arts in instruction can also make the activities students are participating in more
relevant to them. Drawing from students’ personal and cultural creativity can benefit instruction
as “individual expression combined with cultural experience evokes powerful learning”
(Lorimer, 2011, p. 3) . The humanities and social sciences can be combined when students are
learning because they are both aspects of being able to authentically participate in learning about
the real world.
Visual Arguments
This use of different modes to teach a shared skill demonstrated by Lorimer’s research on
simulations and by Turk, Klein, and Dickstein's resarch on literature is found in Dingler’s (2017)
research on a multimodal approach to analytical writing.
Dingler had observed that “students often possess the ability to analyze even if they cannot
demonstrate this skill in writing” (2017, p. 112). Dingler also suggests, “Given that our students
already possess analytical strengths within certain forms of communication, or modes”
developing instruction that “can… leverage these understandings to enhance writing instruction.”
(Dingler, 2017, p.112) Specifically Dingler leveraged students’ ability to analyze visuals, in this
case a painting to develop their analytical writing.
The purpose of the lesson was for students to gain “the understanding that, through arts
analysis, they deconstructed a visual argument. Having achieved a more developed
understanding of argumentation via art, they may begin to apply this knowledge to their writing”
(Dingler, 2017, p.115-116). Just as Lorimer found that simulations can develop students’ literacy
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capabilities, Dingler’s research suggests that the visual abilities of students can be used to
develop the separate domain of argument because of a shared skills set between the two areas.
The shared set of skills was applied to a third discipline. In the lesson, argumentation was
used to develop student’s civic capabilities as “it is the participatory and justice-oriented citizens
who strengthen our democracy” (Dingler, 2017, p.111.) The ability to deliberate with others is
fundamental to the democratic process in which “arguments are exchanged, evaluated, and
revised, citizens cooperate in the construction of initiatives benefiting the common good”
(Dingler, 2017, p.111). By engaging in visual learning students develop the ability to think
critically about discourse which can be applied to situations when they are writing analytically
and participating in the political decision making process.
The lesson in this case study connects the visual arts, writing, and civics in a coherent way
because these interdisciplinary connections are based on developing the ability of students to
analyze arguments. The visual arts, like literature, geography, civics and history, have students
use certain ways of thinking and communication in studying society that are common among
disciplines. Due to these commonalities it is possible to make interdisciplinary connections in
learning.
Social Constructivism and Social Studies
In all the different disciplines discussed “the process of learning how to do a specific [task] is
equivalent to learning how to make meaning or participate productively in a specific setting”
(Magnifico, 2010, p. 178). This common social constructivist framework of learning is also
shared with culturally relevant pedagogy, differentiation, cognitive apprenticeship and project
based learning.
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An effective summary of instruction that follows many of the principles social
constructivism is project based learning (PjBL). Project based learning is “an instructional
practice of engaging learners in collaborative discourse as they investigate and design a project
based on a real-world issue. This method of teaching increases the collaborative interactions
amongst learners and offers a real-world approach to learning” (Reid-Griffin et al., 2020, p. 45). This definition of project based learning sounds very similar to how social constructivist
learning is described. Reid-Griffin, Sterrett, and Stanback’s research on project based learning
provided:
Overall findings suggest students’ attitudes and perceptions, for both grade levels, were
positively influenced by the increased collaborative interactions supported by PjBL
implementations. The results from the self-efficacy tool suggested promising changes in
how students’ response towards reaching out to other persons for assistance on
schoolwork and other problems. (2020, p. 17).
These findings suggests that participating in the meaningful inquiry and collaborative
relationships of project based learning developed students engagement with the content and their
reliance on other people in problem solving in academic and non-academic situations.
The positive influence of purposeful social interactions on student learning was also
documented in other ways. The researchers reported that “Students commented orally during
their presentations about how confident and proud they were of their PjBL work. They also
mentioned their satisfaction with the project and being able to show what they learned to the
public and to the researcher.” (Reid-Griffin et al., 2020, p. 19). This is a further example of
students’ learning benefiting from a meaningful social context. The bond between a meaningful
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social context and student learning is central to the social constructivist theory of learning and
my goals as an educator.
Summary
The themes of interdisciplinary instruction, establishing personally relevant instruction
within a community of learners, and training students to use disciplinary skills are able to be
connected in the social constructivist perspective as they all are based on students learning
through their active participation in the practices of social studies. Framed in this perspective
learning is gaining the ability to meaningfully participate in the world. This idea is captured by
Doolittle and Hicks (2003) in one of their principles of constructivist learning,
An essential goal of education is the development of autonomous individuals capable of
directing their own lives effectively. Students must be encouraged to become selfregulatory, self-mediated, and self-aware by learning to set their own goals, regulate their
own thought processes and understandings, and monitor their own progress. (p. 85)
In this ideal of the self-regulated learner the instructional goals of gaining disciplinary skills,
being able to make interdisciplinary connections and being part of a meaningful community of
learners find their overall unity as basic components of preparing students to successfully
participate in society.
Given the findings of this literature review, the next chapter will explain the methods and
procedures that I used to study methods of designing social studies instruction that develop
students' abilities to contribute to real-world disciplinary practices.
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Chapter III
RESEARCH METHODS
The methods of inquiry for this study focused on the principles and practices of action
research, using self-study aligned with professional teacher standards, teacher artifacts, and
observations as a means of data collection. I will begin with a review of action research
principles to establish the foundation for this study’s method of inquiry. Second, I will review
the choices and purposes of data collection that helped to highlight my instruction and means for
searching for improvement. Third, I will detail my context for the study, methods of data
collection protocols, maintaining credibility and trustworthiness of the data, and acknowledge
my limitations as a researcher. Finally, I will present the procedures used for studying my
practice, while providing data and analysis that speaks to adaptations and adjustments made to
my instruction as I implanted this study.
Research Questions
My focus for this research was social studies instruction based in social constructivist
theory. Specifically, I examined how I applied the theoretical principles and recommendations
in developing instruction. This focus aligned with the INTASC Standards #1 learner
development and #7 planning for instruction for teacher professional development. Additionally,
I considered how studying my own practice in line with INTASC Standards could improve my
own instruction and therefore, student learning. My purpose of this study was to examine my
application of educational principles in practical instruction to assess my own areas of strength
and what I need to improve upon. The research questions for this study were:
1. How do I apply social constructivist theory to pedagogy? Data gathered from a
focus on this question was used to test how I was using the theoretically
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recommended principles and methods in designing and carrying out instruction. I
want to understand how theory is guiding what I am doing as a teacher and shaping
my practices to lead to better student learning.
2. How am I instructing students in appropriate disciplinary practices? Data
gathered from this question was used to test how disciplinary skills and tools are
being developed by students as a part of instruction. I want to understand how my
instruction supports students internalizing the ways of thinking and working that are
used within social studies.
3. How am I developing rapport with and engaging students during distance
learning? Data gathered from a focus on this question was used to describe how my
practice has been adapted to the virtual environment I am in. I have heard from many
people and noticed myself a feeling of lack of engagement and relationships in
distance learning. Shared practice is the foundation of the social constructivist frame
my research is taking place in. That shared practice benefits from rapport and
engagement so providing opportunities to develop so encouraging it is a goal.
INTASC Standards
The INTASC standards describe what effective teachers do and know. These standards
are important as they provide a benchmark to evaluate teaching practice against. A teacher who
meets the standards will likely be successful in improving student learning. The standards
provide a teacher who is not as successful in improving student learning with a guide on what
they can change in their own practice to achieve better results.
I used the INTASC standards as benchmarks for my own teaching, with a focus on
standards #1 learner development and #7 planning for instruction. My question on applying
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social constructivist theory to my practice connects with standard #1 because both focus on the
process of student learning. The second and third goals are concrete expressions of this process
directed to specific ends. Standard #7 focuses on how I am making the theoretical concrete in my
planning. In preparing my instruction I should be intentionally including the areas of focus,
disciplinary skills and engagement, of the second and third research questions. My planning
should also reflect the social constructivist theory discussed in my first question.
Methods and Procedures
Because my purpose was to describe my own teaching practice as well as how I use data
to improve my own practice in line with the INTASC professional standards, it was important to
choose a method that could account for both what the standards are for teachers and how I was
paying attention to my own practice through data collection to improve it. Accordingly, this
study was designed as an action research study.
Action research is a method of study in which the researcher studies their own practice.
Using their own instructional practice as evidence “teachers analyze their data to assess the
results of their actions and gain new insights into their practice. Finally, based on what they have
learned, teachers develop a new plan of action.” (Gould, 2008, p. 6) Basically action research is
reflecting on what you are doing you can improve what you are doing.
Action research is valuable for teachers to carry out as it helps them examine and
improve their own teaching. Just as teachers establish learning goals for their students then
assess their work in relation to those goals, action research allows teachers to develop goals for
themselves then assess their own learning. The process of action research allows teachers to be
more reflective about their actions while continuing to improve their practice.
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As action research is based on the work the researcher is already doing it can make use of
data sources that come from pre-existing practice. The data sources used in this study are
personal reflection, lesson plans, and observation of instruction.
Personal Reflection
The first data source is a reflection on the lesson. Before I start revising the lesson I
reviewed the lesson plan and materials while writing down my thoughts. In the reflection I wrote
my thoughts about the lesson from my observation of my cooperating teachers' initial delivery
and ideas for revision. This data set served as a baseline to compare later changes with.
The reflection provided data on my initial impressions on the lesson, how I was using my
goals and research to analyze the lesson and what I was focusing on at the beginning of revision.
I was able to compare these initial thoughts with data collected afterwards to see how the goals I
established at the beginning of developing the lesson were carried out and any later significant
areas of significance that were not thought of in the first stages of planning.
Lesson Plan
The second source of data is lesson plans. I wrote lesson plans for each lesson in the unit.
This was done after I have written the reflection which served as brainstorming for revisions.
The lesson plans fleshed out and expand upon these initial ideas to create materials that will be
used in class. These lesson plans show my ideal expectations for how the lesson will be carried
out in class.
The lesson plans provided data on my intentions for providing opportunities and
supporting student learning and engagement. I was able to learn from this data how my planning
aligns with my goals and recommendations from the reflection and observation.
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Observation of Instruction
The third source of data is an observation of my instruction. My cooperating teacher
observed me teaching a lesson and recorded their thoughts on my instruction. The observation
showed how an external observer evaluated my instruction as it was carried out in the classroom.
The observation provided a record on how I implemented my planning.
The observation provided data on my instruction in the classroom and how my plans
were evaluated by a more experienced teacher. I was able to learn from this data what was
effective and what was ineffective in my lesson. These evaluations were able to be compared
with my planning and goals to identify how these components aligned and how they were carried
out in practice.
Context of the Study
This research took place at a middle school in a medium sized city in the Willamette
valley serving grades 6 through 8. The total number of students at the school is approximately
1,100 students.
The school was in a distance learning setting due to the pandemic. Students attend classes
two days a week in an A/B block schedule. The two other days each week are applied learning
for the students. The students are further broken up into cohorts within their grade level. The
students have all of their core classes within that cohort.
In the cohort structure each social studies teacher is the only person teaching their grade
level. This has limited the amount of collaboration that the social studies PLC is able to do.
There is also a grade level cohort PLC. The teachers that are part of that group have all the same
students so they discuss overall patterns they are seeing with their classes.
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I was working primarily with my mentor teacher in regards to planning and instruction.
They teach a total of eight classes broken up into four on the A day block and four on the B day
block.
Participants
Because this study was designed using an action research approach, the main participant
in the study is myself, as the teacher. As my learning progressed throughout my student teaching
program, I became interested in a number of ideas that would help me to improve my instruction.
Ultimately, I decided to focus on the main research areas outlined in my research question. To
lend credibility to the results I will share from my self-study of my practice, it is important to
describe my role in the classroom where I teach. In this section I will focus on describing my
own classroom and my role as the teacher. During the research process I had been in this
classroom for five months, but the research took place at the start of the second semester when I
had been with the particular students for a few weeks. During the first two class periods of the
day I observe would mentor teacher. I was the lead teacher for the final two periods.
My student teaching had been taking place in a virtual setting which is very abnormal. I
had not seen most of my students because they do not turn their cameras on during the video
conference classes. Most of the students rarely responded in the chat feature of the video call so I
had very little interaction with them. I had not been able to gain as much experience working
with students as I would have like at this time in my student teaching.
Due to my unusual situation I had not been able to fully apply what I had learned in my
education classes. I was very interested in social cultural theory and teaching the skill used in
social studies, which usually require a higher level of interaction than I was normally
experiencing. The lack of engagement with students had made me feel like rather than teaching I
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am reciting a monolog. The distance learning setting had made it more difficult to gain the sort
of experiences of I was wanting in my student teaching.
During the new semester my mentor teacher and I were repeating the same lessons taught
in the fall. Since I felt like I had not gained the sort of experience with student teaching I would
have liked, I thought that I had an opportunity to set myself up for more growth by revising the
lesson plans from the previous semester. This would provide me with an opportunity to apply
what I had learned from my education classes and experience in the classroom.
How I Studied My Teaching
The purpose of this research is to study how I implement my goals in planning and
instruction. I want to understand how I use what I have learned about education theory in my
practice. To answer my research questions I studied my process of revising a set of lessons and
teaching them in the classroom.
Document analysis was the primary method of research. Two documents, a reflection on
my thoughts about the lessons based on my previous observation of them done before any
revisions, and the revised lesson plans, will be used. There are a number of reasons for
analyzing these documents. Firstly, the documents being analyzed are the authentic records of
my planning process. Secondly, the artifacts are effective at providing evidence for my planning
process because by “Bearing witness to past events, documents provide background information
as well as historical insight.”(Bowen, 2009, p. 29) The written reflection and lesson plans show
what I was thinking and doing at those stages of planning. Using “various drafts of a particular
document are accessible, the researcher can compare them to identify the changes.” (Bowen,
2009, p. 30) The two documents can show the changes that the lessons went through as I was
developing them allowing me to study how I implemented goals I set for myself or aspects of
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instruction that I added on later. The ability to compare documents allowed me to understand the
process of planning with more precision.
The final source of evidence is an observation by my mentor teacher from one of the
lessons. This data source provided information on how I was able to implement my plans in
instruction. The observation also increases the validity of my research as “the qualitative
researcher is expected to draw upon multiple (at least two) sources of evidence; that is, to seek
convergence and corroboration through the use of different data sources and methods.” (Bowen,
p. 28) The observation provided evidence about my practice that is not based on my own
thinking like the documents I created. This will provide me with the views of another person and
a more experienced educator in interpreting my teaching practice.
With the documents and observation I evaluated how I implemented my goals in practice
by comparing the artifacts from each stage of the process. The reflection provided information
on the goals I set for myself based on what I had learned from my classes and experiences. In the
lesson plans I studied how I realized those goals in my plans for instruction. The observation
provided information on how I was able to implement those plans. With these three sources of
data I was able to reflect on the effectiveness of my planning and instruction.
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Chapter IV
RESEARCH FINDINGS
As has been said in this action research project analyzed my own teaching practice
focusing on my revisions and instruction of a set of lessons I observed my mentor teacher deliver
earlier in my student teaching. Using evidence gained from this process I was able to answer
these research questions: how am I applying social constructivist theory to my practice, how am I
instructing students in disciplinary skills, and how am I engaging students in distance learning. In
order to answer these questions I used three data sources to provide information about my
teaching practice.
The first data source was a reflection I wrote based on my observations of my mentor
teacher’s delivery of the lesson and my own ideas for revising the unit. The reflection showed
my thinking at the start of the process of revising the lessons and provided information on
specifically how I approached the targets set out in my research questions.
The second data sources were the revised lesson plans written after my reflection. The
lesson plans are a concrete record of my instructional practices which provided information on
how I carried out the specific subthemes of my research questions identified in reflection in
practice.
The final data source was observation feedback from my mentor teacher. The observation
feedback provided information about my lessons and instruction from an outside source
improving the overall reliability of my data.

Reflection
The first source of data was my reflection about the lessons based on my previous
experience with them. I had observed my mentor teacher deliver them and taught a few of the
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lessons in the previous semester of student teaching. In my reflection I thought about refinements
I could make in revisions based on my research questions.
First Research Question
The focus of the first research question was my application of social constructivist theory
to pedagogy. This question focused on how I am using theoretically recommended principles
and practices in instruction. Using thematic analysis I identified two main ways or subthemes in
my thinking about using social constructivism to design instruction in the reflection.
The first theme was providing more scaffolding in the lesson. Building off the concept of
a zone of proximal development, scaffolding is a support for students that help them complete
tasks that would otherwise be too difficult for them to do on their own. A common comment in
the reflection is that this support is lacking in parts of the lessons.
For example when reflecting on the part of the lesson where students are analyzing
sources I wrote, “I think that thinking through the process is really important and that is lacking
in distance learning because back and forth is hard online.” This comment reflects my thought
that in distance learning it was difficult to provide students with assistance to complete the
challenging learning tasks that would spur growth in their learning. Because I felt this way I
proposed adding in more scaffolding to that part of the lesson, “The scaffolds might be modeling
or getting feedback in addition to graphic organizer provided.” This desire to add more
scaffolding to support students through their learning activities was found in many other parts of
the reflection.
When reflecting on the part of the lesson that connected what students are doing in the
lesson to the process historians’ use I wrote, “I think there should be more explanation of
historical thinking concepts and scaffolding for how students will think through the process.” I
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felt that more structure in the lesson would allow students to better understand the thinking
process they were going through. An idea for how to do this was “a concept web showing how
the different parts are related. The visuals are also good for providing something for students to
attach the ideas to.” This suggested support could help organize students' thinking to help them
adopt a more academic viewpoint.
The addition of scaffolds was also mentioned in the reflection on the final lesson when
students are writing their reports. I wrote “giving examples for students to compare their work
with would be helpful because they can see in what areas they are strong and in what they need
improvement. It would also be beneficial if there was a rubric to explain the expectations before
the students looked at models”. This is another example of providing more support to students so
they can improve their learning.
In my concluding thoughts I wrote “Providing supports like examples, rubrics, and
graphic organizers can help students have a better understanding of what they should be doing
and what their final product is.” This quote sums up the theme from the reflection that students
should have more scaffolding to support their learning process in the lessons.
The second theme related to applying social constructivism was designing the lessons so
they would ‘apprentice’ students into historical practice. As I wrote in my initial thoughts on the
lesson “I thought that the project allowed students to do the work of historians in a way that was
relatable and practical. I connected the design to the social constructivist idea of ‘legitimate
peripheral participation’, where novices participate in an authentic but highly guided and
developmentally appropriate task to develop their abilities.” In adopting apprenticeship as a
frame of reference I was structuring the lesson so that students would begin to adopt the skills of
a community of practice.
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This idea was developed later on in the reflection when I wrote “explicitly highlighting
the skills used by historians might make students feel that what they are doing is more
professional. That is they might feel that they are supposed to imitate social scientists in their
work, not just answer the question.” This quote reflects the idea in social constructivism that
learning is the ability to gain proficiency in completing a task or gaining a skill.
The focus on developing students’ skills is stated very clearly when I say “there could
also be more scaffolding in the historical thinking processes of contextualization, sourcing, and
corroboration. Students will be using the concepts later so explicitly emphasizing them might
help students develop their understanding of the skills even when applied in new contexts” in my
final reflections. One of the main goals that I state at the end of my reflection is for students to
have internalized the thinking skills used by historians.
Second Research Question
The second research question studied my instruction of disciplinary practices. Building
off the ideas of social constructivism this question’s focus was on how the lessons allowed
students to internalize the ways of thinking and working in the social sciences. In analyzing the
reflection two themes appeared related to this question.
The first theme related to this question was having an explicit focus on the historical
thinking skills of sourcing, contextualizing, and corroboration. In the initial reflections on the
lesson I wrote "I think that there could be more explicit instruction in the lesson on using the
historical techniques like contextualization and corroboration. Although these are the main points
of the lesson I didn’t see my mentor teacher going over them with students.” My thoughts in this
quote are similar to the ideas previously discussed about apprenticeship as in both cases the
focus of the lesson was students gaining the skills of a historian.
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Putting these skills at the forefront of the lesson was mentioned multiple times in the
reflection. For example I wrote “I think that there could be more explicit instruction in the lesson
on using the historical techniques like contextualization and corroboration” and “I feel that there
should be more scaffolding in the lesson when it comes to contextualization, corroboration and
sourcing.” The reasoning I gave for focusing on the historical thinking skills was that it “might
be helpful to explain these skills so students have a better idea of what they should be doing.”
Again I wanted students to focus on the skills they were learning and imitate historians in their
work so they could practically apply what they had learned.
In my concluding thoughts I wrote “there needs to be an explicit explanation on
contextualization, corroboration and sourcing. The goal is to get students to imitate the methods
and strategies of historians so the students should know how those methods work.” This
summary highlights again the importance I placed in the reflection of students internalizing the
skills of social studies in this lesson.
The second theme related to instruction on disciplinary skills was supporting students’
use of academic language. In my initial thoughts I wrote “also I have noticed that students need
support in using academic syntax. I think that in this online environment students default to
communicating in the informal way they usually talk in online.” Writing is very important in
history so one of my concerns in the reflection was supporting students’ use of academic
language.
For example when reflecting on the part of the lesson before students write their final
reports I wrote “demonstrating how to cite sources would be great as some of the previous
students did not use quotes correctly”. When thinking about the students writing their final
reports again I wrote “in general I think there needs to be examples of using the terms and
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phrasing the argument so students have an idea of what their final product should look likely.”In
both these quotes I am trying add supports that assist students in communicating their ideas in a
disciplinary manner.
Third Research Question
The third research question studied how I was developing rapport with and engaging
students in distance learning. This question focused on increasing student involvement in the
class that would facilitate the shared practice central to social constructivism. In the document
analysis three themes related to this research question appeared.
The first theme related to this question was providing opportunities for students to
participate in class. One of the things noted in my initial thoughts was “my mentor teacher
included many opportunities for student to respond to questions in the chat which made the
lesson more interactive and gave more of an incentive for students to actively participate… I
think that was a good practice.” This quote clarifies the goal of the third research question by
focusing it on creating opportunities for students to engage in the lessons.
The second theme related to engaging students was making the lessons meaningful for
them. For example, when reflecting on the scenario of the lesson I wrote, “I think there should
be more developed framework to make what the students are doing authentic. I am thinking
about one of the articles in the literature review that found that an authentic audience and
purpose improved how students wrote.” Thinking about that same topic later I wrote “refining
the framework of the lesson to give it a more authentic purpose might motivate students to be
successful.” These quotes show that I was thinking that part of the revisions of the lesson should
make it more meaningful to students so they were more likely to be motivated and engaged.
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The final theme related to the third research question was holding students accountable
for their work. This came out of my experiences and observations working with the students in
the lessons before I started the revision process. In my initial thoughts I wrote “one really
important thing that was realized is the need to hold students accountable. The students are not
being as diligent as we would like.” I felt that the students were not being productive and steps
needed to be taken so they would be.
In the reflection I recorded some ideas for holding students accountable. In reflecting on
what I had observed when the lessons were previously taught I wrote, “my mentor teacher even
recorded which students shared something in the chat to give them a participation grade.” When
thinking about revisions later in the lessons I wrote my thought that “using Google slides could
be beneficial because there are time stamps to see that the students are using the materials so we
could check that they are working.” In both these examples I was looking for ways to hold
students accountable for engaging in learning in the distance learning setting.

Lesson plans
The second source of data was the revised lesson plans. There were a total of three lesson
plans that were part of this small unit on historical thinking. The unit was called “Lunchroom
Fight: Thinking like a Historian”. In the unit students are learning historical thinking skills by
investigating an imaginary fight that happened in the cafeteria of a school using different pieces
of evidence collected from people involved. This is essentially the same thing historians do when
they study the past. In each lesson students worked through the process of figuring out what
happened in the lunchroom fight.
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In the first lesson the scenario is introduced to students along with an introduction to the
process of creating history. Then the class has a discussion about what each student knows about
the film Finding Nemo to think about how it is possible to have different accounts of the same
event like have in the different sources about the fight. Then students are asked questions that
have them think about factors that affect the reliability of an account. Students then take notes on
sourcing, the process of determining the reliability of a source in history. Students then receive
copies of the sources and read them.
On the second day after reviewing the concepts from the previous day, students take
notes on contextualization, using background information to understand evidence. I then model
the process of contextualizing using two sources. After that students receive a worksheet called
the investigation of evidence in which they record information in the sources that helps them
figure out what happened in the fight. I direct them to look for evidence in the background
information given with the sources, and then model how to fill out the investigation of evidence
with that information. Students then have the rest of the class to complete their own investigation
of evidence form.
On the third day of the unit after reviewing the concepts from the previous day I explain
corroboration, using multiple sources to validate an account and students take notes. Then I show
them the rubric for their final report in which they will explain what they think happened in the
fight and what the consequences should be for those involved. I then show them an example
report and discuss how it meets requirements from the rubric. Students then work on their own
reports.

Applying Social Constructivism in Social Studies

62

Using the subthemes related to my research question identified in the rubric I was able to
analyze the lesson plans to study how I was implementing those goals in my planning and
practice.
Applying Social Constructivism
The first research question focused on how I was applying social constructivist theory to
instruction. The first of the subthemes within this topic was providing scaffolding through
instructional design and materials. The second theme identified within this question was
adopting and ‘apprenticeship’ framing of the lesson that highlights disciplinary practice and
learning through internalizing skills.
Scaffolding. The first subtheme was providing scaffolding through instructional design
and materials. In order to provide scaffolding the methods of frontloading material and providing
examples for students were used.
Frontloading. Frontloading was used to introduce information to students at the
beginning of the lesson so they would have the background knowledge to complete later tasks.
Frontloading was used to introduce the concepts of historical thinking and the final task of
writing the report.
Frontloading is used to ensure that students have sufficient background knowledge to
complete a task. This method of scaffolding was used in Figure 1, to explain the process of
creating historical accounts, the same process the students would be going through in this lesson.
Students would need to have this background knowledge that history is an account constructed
out of different pieces of evidence for the actions they are doing in this lesson to be
understandable.
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Figure 1
What is History Notes Slide

Examples. Examples were provided for students so that they could have a reference point
for what they were learning and doing. Examples were provided to discuss a concept, to
demonstrate a historical thinking skill and how to complete an assignment.
One of the examples used in the lesson was to allow students to discuss a concept. The
rather abstract idea that it would be possible to have multiple different accounts of the same
event was made more concrete for students through the discussion of Finding Nemo, shown in
the lesson plan in Figure 2. The discussion allowed students to experience a situation
highlighting the concepts being discussed, allowing them to have a personal reference point for
later learning.
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Figure 2
Finding Nemo Discussion Lesson Plans

Examples were also used to demonstrate a historical thinking skill to students. In the
second lesson I provided students with an example of contextualizing different sources. Similar
to how the prior use of examples to make a concept more concrete, I provided students with a
concrete example of contextualization by doing a think out loud. As shown in Figure 3 I
verbalized my thinking process of contextualizing so that students could have a demonstration of
the skill.
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Figure 3
Contextualization Think Out Loud

The final use of an example was to provide students with a model for the final product of
the lessons. As shown in Figure 4 I provided students with an example discipline report they
could reference when writing their own.
Figure 4
Report Example
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Apprentice Model. The second theme related to the first question was adopting an
instructional framework based on ‘apprenticing’ students into disciplinary practice. Methods of
doing this were molding tasks for students, creating a gradual release of responsibility, and
collaborating with students in the construction of knowledge.
Modeling. The first method of adopting an apprenticeship model of teaching was
modeling the tasks students were completing. This was done to demonstrate historical thinking
and how to complete the assignments.
As mentioned previously in Figure 3, I molded the historical thinking skill of
contextualization to students. The purpose of demonstrating this to students was to provide them
with an example of the thinking process used when contextualizing.
Modeling was also used to show students how to complete the investigation of evidence
assignment. After students have found evidence that provides context for the fight and shared it
with the teacher the lesson plans say to “Fill out the first row with the example of Justin’s father
firing Max’s parents as one possible explanation.” In doing this I was modeling how to do the
next task in the assignment for students.
Gradual Release of Responsibility. The second method of utilizing an apprenticeship
model was providing a gradual release of responsibility. This was also used to prepare students
to complete the investigation of evidence assignment. After I had molded contextualization for
students the lesson plans call for students to find evidence in the sources that provide context for
the fight. After sharing their evidence with me, I modeled how to fill in the assignment. Then
students worked on it independently. The lesson progressed from me demonstrating
contextualizing, to me directing students what to contextualize, before the students went through
the process on their own.
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Collaboration. The third method of adopting an apprenticeship model was collaborating
with students in the construction of knowledge. This was done by providing feedback to them
about their work on the assignments.
One example of this was in the second lesson when the students were working on the
investigation of evidence table. As seen in Figure 6 the lesson plans call for me to check in on
students and ask them to explain what they are doing or redirect them. These check ins would
allow me to interact with students and guide them in their work.
Figure 6
Lesson Plan Check In

Feedback to students was also called for in the third lesson while students are working on
their final report. While students are working independently on their report the lesson plans
include that the teacher “Help struggling students complete the investigation by guiding them to
useful sources and asking them what helpful information they contain”. This is another example
of working with students to guide them in their completion of their assignments and learning.
Disciplinary Skills
The second research question focused on how I was developing students’ disciplinary
skills. The first of the two themes identified in the reflection related to this topic was explicitly
teaching students the historical thinking processes. The second theme identified was supporting
student’s use of academic language to communicate their ideas.
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Historical Thinking. The first theme about my second question is teaching historical
thinking skills. As my reflection says “There needs to be an explicit explanation on
contextualization, corroboration, and sourcing. The goal is to get students to imitate the methods
and strategies of historians”. Ensuring that students were learning the historical thinking skills
was one of the main priorities of the unit.
In order to base my analysis of this theme on my prior research on social constructivism
and the methods of instruction in the literature review I focused on how I was teaching the
disciplinary skills. Through coding I was able to analyze the ways I taught the disciplinary skills
into two groups. The first I labeled inert, because they are not based on practice or authentic
tasks. This included note taking, explanations, and question and answer. The second group of
methods was called active, and are based in disciplinary tasks. This included modeling and
allowing students to actively construct their own knowledge.
Note taking. Starting with the inert category the first method of teaching disciplinary
skills was note taking. Note taking was an addition made to the revision of the lesson plans. Part
of the reason for it was to be explicit in teaching the historical thinking skills. Note taking was
used in three ways, to frontload, to summarize and connect an activity to the learning targets, and
to explain an historical thinking skill.
Note taking was used to front load information twice. The first example comes from the
first day, where after introducing the scenario of the lesson, students took notes, seen in Figure 7
on what history is.
These notes serve to frontload the fundamental concepts of the unit and set up the
Finding Nemo activity that followed.
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Figure 7
What is History Notes Slide

The second example of notes being used to front load was in the second day where notes
were taken about corroboration before the think out loud. These notes were to give students the
main ideas of the concept before they were observing it so they knew what to look for.
Figure 8
Corroboration Notes

The next example of note taking was the reverse of the contextualizing notes. The notes
taken on sourcing during the first lesson followed the Finding Nemo activity and the discussion
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on what might affect the reliability of a story. As can be seen from the lesson plan in Figure 8
and the presentation slide in Figure 9 these notes summarized the previous activity and
connected it to the disciplinary concepts. These notes were intended to formalize the ideas the
students had been thinking about.
Figure 9
Sourcing Discussion and Notes

The final use of notes comes from the third lesson. These notes were taken about
corroboration after reviewing the previous notes. In this lesson students copy the notes then start
working on their report.
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Explaining. The second inert method of teaching disciplinary skills was explaining. In
this method I was teaching the disciplinary skills by telling students about them. Explaining was
used to introduce concepts and review concepts.
An example of explanation being used to introduce concepts was in the first lesson while
students were taking notes about what history is. The lesson plan says “Explain that history is
made and built from parts not found in a set and complete state.” This explanation served to
elaborate on what the slide said about constructing knowledge so that students better understood
its meaning.
Question and Answer. The final inert method of instruction for the disciplinary skills was
question and answer. In this method I would ask the class a question with a definitive answer,
rather than an open ended one. Question and answer was used to introduce concepts, review
concepts and as a warm up.
The question and answer method was used to introduce concepts in first lesson. For
example the lesson plans say to “Ask ‘What do historians study?’: History” and “Ask ‘when
something is plausible what does that mean?’: It could be believed”. These questions serve to
ensure that students understand what is being discussed.
The questions and answer format was also used to review material covered in previously.
In the first lesson after students have taken notes defining contextualizing the lesson plans say to
“Ask students ‘what were some of the questions we asked to figure out if we could trust a source
or not?” before showing them notes on questions to ask when sourcing.
In the second lesson, the previous day's learning is reviewed by a questions and answer
format also. The lesson plans state “After reading the third line ask “Thinking back to the
example of finding Nemo , explain why more than one piece of evidence is needed for a
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plausible account?: Each story has only part of what happened, different perspectives”. The
purpose of this discussion is to get students to activate their knowledge about this important
concept before they use it again in that day's learning.
The final use of question and answer was as a warm up. An example of this is in the
second lesson plan which states, “Have students complete the sentence ‘One person’s story of an
event might be more believable than another’s because…’ then share it for the warm up”. Similar
to its use to review, question and answer was used as a warm up to reactivate students'
knowledge from the previous day.
The next methods of teaching the disciplinary skills were part of the active group. These
methods were based in the students own practice of applying and interpreting the historical
thinking skills. The two methods were modeling for the students and the students actively
constructing their own knowledge.
Modeling. The first active method was modeling. In this method of instruction I would
complete a task students were going to do so they could observe how I did it before they did.
Modeling was used to demonstrate a historical thinking skill and how to complete assignments.
Modeling was used to demonstrate the process of contextualization. As has been stated
previously in the think out loud the process of contextualizing the sources was demonstrated to
students through my going through the process using examples.
Active Construction of Knowledge. The second practice based method of teaching
historical thinking skills was prompting students to actively construct their own knowledge.
Examples of this method had students complete open ended tasks based on what they had
learned about historical thinking. Students were prompted to construct their own knowledge
related to concepts, and to complete the assignments.
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An opportunity for students to engage in thinking that would prompt them to construct
their own knowledge related to the concepts of historical thinking was provided in the first
lesson. After the Finding Nemo activity in which students dealt with different accounts of the
same event, the students were asked questions, seen in Figures 10 and 11, that had them think
about possible factors for this discrepancy. In answering these questions students were using
their own background knowledge to evaluate influences on the reliability of evidence.
Figure 10
First Reliability Slide

Figure 11
Second Reliability Slide
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Students were also prompted to construct their own knowledge related to the
contextualization in the second lesson. After students copied the notes on the historical thinking
skill the next step in the lesson plan says “when most students are done ask ‘How can context
help someone understand how [my mentor teacher] had a different account of Nemo than the
students?:Being a parent he would be more likely to focus on the father-son relationship”. This
question prompts students to connect what they have done in previous lessons to the new concept
they are learning.
Students were also given the opportunity to actively construct their own knowledge
related to the content in completing the assignments. In the second lesson students after students
have practiced finding evidence that provides context for the fight and I have modeled filling out
the assignment the lesson plans call for the students to “Fill out the second and third columns of
the investigation of evidence.” In the third lesson after explaining the rubric and going over the
example the lesson plans say to “Have students begin working on their reports”. In completing
these assignments students are going through the process of using and internalizing their
historical thinking skills.
Academic Language
The second theme identified in the reflection related to the second question was
supporting students’ development of academic language. As is stated in the reflection I felt that
“in this online environment students [revert] to communicating in the informal way they usually
talk in online”. The goal of developing students’ academic language was to have them
communicate their ideas in a disciplinary manner. Supporting students use of academic language
was done through notes, explanation and modeling.
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Notes. Students were introduced to the vocabulary of historical thinking through taking
notes. As can be seen in Figures 12 and 13 students took notes defining the different historical
thinking skills. These notes served to give students a definition of the disciplinary concepts.
Figure 12
Corroboration Notes

Figure 13
Contextualization Notes
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Explanation. The second method for developing students’ academic language was
explanation. This was used to introduce the concepts and the expectations of academic syntax
used in writing the final report.
The first use of explanation was to support students in learning the vocabulary used to
discuss the historical thinking concepts. In the first lesson as students are taking notes about what
history is, the lesson plans state to “Ask ‘what is an account?’: a story in this context” and “Ask
‘When something is plausible what does that mean?’: It could be believed”. These questions
allow the important vocabulary to be explained to students so they are able to understand the
content.
Explanations were also used to establish the expectations for the written final product.
As can be seen in Figures 14 and 15, the rubric explaining the expectations for the final report
were introduced to students to establish the academic syntax and vocabulary they were going to
be using.
Figure 14
Rubric Slide
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Figure 15
Rubric Lesson Plan

Modeling. The third method for developing academic language was modeling its use.
This was done by using the vocabulary throughout the lesson to discuss the material. An
example of this is found in the second lesson. As part of the review of the previous day’s
learning the lesson plans say “After reading the third line ask “Thinking back to the example of
finding Nemo , explain why more than one piece of evidence is needed for a plausible account?:
Each story has only part of what happened, different perspectives”. The question uses 'plausible
account', the specific vocabulary used in the lesson rather than the more common 'believable
story'.
Another example of modeling the use of vocabulary to discuss what students are doing is
found when students are working on the investigation of evidence table. The lesson plans state
“If a student is obviously off track in their thinking re-direct them by asking them to consider
different things and if something seems the most plausible.” The question uses the vocabulary
plausible when discussing their work with the students demonstrating the use of academic
language in context.
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Engaging Students
The third research question focused on how I was engaging students in the distance
learning setting. The first of the three themes identified in the reflection related to this question
was increasing student participation by having them actively engaging in the learning tasks. The
second theme was making the lessons meaningful for students so they were better to encourage
their internalization of these skills. The final theme identified was creating structures of
accountability for student work. As was previously discussed in my reflection I felt that students
were not fully participating in the lessons.
Participation. The first theme within my third question was supporting student
participation in the lessons. In order to accomplish this I provided students with opportunities
within the lessons to contribute their ideas. Opportunities to contribute were provided during an
in class activity, to have their students share their interpretations of the material and reflect on
what they had learned.
Student participation was essential to the Finding Nemo activity in the first lesson. As can
be seen in Figure 15 the activity is based on students sharing their own accounts of the film with
the class and commenting on their views of the different accounts.

Applying Social Constructivism in Social Studies

79

Figure 15
Finding Nemo Discussion Lesson Plans

Students also had an opportunity to participate in the class by sharing interpretations or
thoughts on questions related to the historical thinking process. For example, in the questions
about factors that affect the reliability of an account in Figure 16 students are sharing their own
ideas about what might make one story more believable than another.
Figure 16
Reliability Questions Slide
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Students also had an opportunity to share their thoughts and participate in the class
discussion to review content. In the second lesson as part of reviewing the notes of the previous
day the lesson plans say that “After reading the third line ask ‘Thinking back to the example of
finding Nemo, explain why more than one piece of evidence is needed for a plausible account?’:
Each story has only part of what happened, different perspectives”. Asking this question during
the review allows students to contribute their own ideas to the discussion.
Meaningful to Students. The second theme within the third research question was
making the lesson meaningful to students. In order to accomplish this I included relatable
elements in the lessons and established the purpose of the historical thinking skills.
Relatable. The first method of making lessons meaningful for students was to make it
relatable for students. This was done in how the lesson itself was framed, in the examples used in
the in class activities, and by relating the concepts to the students' experiences.
The lesson uses a scenario that is relatable for students to have them practice the
historical thinking skills. Rather than have students analyze historical documents, the lesson is
based on students trying to figure out what happened in a fight at school. It is likely that students
have had experiences similar to this in their own lives. The scenario was changed in the revisions
to have the students be part of a peer court rather than the principle of the school in the scenario,
as shown in Figure 17, to make the role students are occupying in the lessons closer to their own
experiences.
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Figure 17
Scenario Slide

Grounding the lessons in the experiences of students was also used in the first lesson. To
begin to have students interact with the concepts of historical thinking the lesson plans say to
“Ask the rhetorical question ‘How could there be different stories of the same event if no one is
lying?’ Tell students that an example might help them figure out that situation. / Then ask them
to think about and share what Finding Nemo is about.” The abstract concept of multiple accounts
of the same event that is central to the units is explored by students through discussing the film
Finding Nemo. As most students have seen this film this activity allows them to fully participate
in sharing and evaluating different accounts of the same thing.
The process of thinking about the historical thinking concepts was also grounded in the
experiences of students after the discussion of Finding Nemo, when students were asked to think
about factors that affected the reliability of an account. As can be seen in Figure 18, when
students were asked to think about how time affects the reliability of a story they were able to
use their own experiences in their thinking.

Applying Social Constructivism in Social Studies

82

Figure 18
Reliability Questions Slide

Purpose of Skills. The second method of making the lessons meaningful for students
was to highlight the purpose of the historical thinking skills for students. Based on the social
constructivist idea of learning as developing the ability to participate in a task this was
accomplished by having students apply the concepts in authentic contexts.
While contextualization is being introduced in the second lesson the lesson plans state
that “when most students are done ask ‘How can context help someone understand how [my
mentor teacher] had a different account of Nemo than the students?:Being a parent he would be
more likely to focus on the father-son relationship”. This question has students use their prior
experiences from the previous lesson to think about the new context. The purpose of asking this
question was to allow students to understand the realistic meaning of this historical thinking
skill.
Accountability
The third theme within the third research question was creating structures for
accountability for students. As was mentioned in the discussion about the reflection, this theme
came from my thought that “Students are not being as diligent as we would like.” Creating
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structures of accountability would help ensure that the students are being productive with their
time. In order to accomplish this I tracked students’ completion of work through the lessons and
checked in on them as they were working.
Tracking Students Work. The first method of creating structures of accountability was
tracking students’ completion of the learning tasks. This was done by tracking their participation
during in class discussions and their work on the assignments.
One of the aspects of students' work during the lesson that was tracked was their
participation. For example in the first lesson after introducing the activity the lesson plans say to
“Then ask [students] to think about then share what Finding Nemo is about/Mark off students
who provide an answer”. The plans call for the students who participated in the discussion to be
recorded.
Another example of tracking students’ participation in that lesson happens as part of the
discussion of factors influencing the reliability of a story. The lessons plans state “Move to slide
#5/ Read the questions/ Ask students to respond in the chat/ Mark off students who respond”.
This is another example of recording what students are participating in the discussions during
class.
Students' completion of tasks related to the assignments were also tracked. In the first
lesson the plans say to “Show students where to find sources and ask them to open the document/
Tell student[s] to start reading the sources and answering the questions/ Mark off students who
are logged into the document”. These steps call for recording what students are getting the
materials they need to complete their assignments which allowed for follow up on students who
are not on track.
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Another example of recording what students are not on track comes from the third lesson.
The warm up instructions for that day are to “tell student[s] to complete their warm up which
asks ‘who needs more time to complete the investigation of evidence?’ and mark down students
have not fished”. This provides a record of what students need to finish the previous stage of the
project so they can receive specific support.
Checking in on Students. The second method for creating structures of accountability
was checking in on students while they were working. This was done by checking that they were
working on the assignments and by providing feedback while they were working.
While students were working on their assignments in class the lesson plans called for me
to check their progress. In the beginning of the third lesson there is the direction to “tell
student[s] to complete their warm up which asks ‘who needs more time to complete the
investigation of evidence?’ and mark down students have not finished”. The warm up allows me
to check where individual students are in the process of completing the project so I can provide
them with the support they need at the beginning of the lesson. Another check in with the
assignments is in the second lesson. The lesson plans state to “Tell student[s] to go to Canvas
and make a copy of the discipline report and share it with teachers” . Having students share their
documents allows the teacher to check in on students filling out the assignment and ensure they
were being productive with their time.
Checking in with students was also used to provide feedback to students. In the second
lesson as students are working on the investigation evidence assignment the lesson plans call for
me to check in with students and provide feedback on their work as can be seen in Figure 19.
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Figure 19
Lesson Plan Check In

In the third lesson the lesson plans call on me to check in with students and provide support to
students as can be seen in Figure 20.
Figure 20
Report Check In Lesson Plan

Observation
The final source of data was an observation on my instruction by my mentor teacher. He
observed me teaching the first lesson in the unit. In the feedback form I received my mentor
teacher discussed aspects of the lesson that connected with my research questions. These

Applying Social Constructivism in Social Studies

86

insights were important in adding reliability and credibility to my data collection as they came
from an outside source.
In regards to the first research question the feedback included “Students are given
examples of responses, sentence prompts/starters to give students the ability to work through the
writing process. After this, students are then gradually asked to seek information on their own.
Finally, students are to write about what consequence they would issue if they were the
principal/behavior specialist.” This feedback mentions providing examples and sentence starters
as scaffolds along with there being a gradual release of responsibility. These were all methods of
scaffolding and applying the apprentice model discussed in the lesson plans.
The observation feedback also discusses the subthemes related to the second research
question. When mentioning the standards the feedback form says “Students were able to utilize
their own background knowledge to seek understanding in the lesson. Students also utilized their
spirals to write information, inquire through multiple sources, organized their thoughts and notes,
and then finished with a final writing piece. (Some of this will be done in future lessons).” This
feedback mentions that students are writing down information and inquiring about multiple
sources both of which were mentioned as methods of teaching historical thinking skills and
developing academic language.
Feedback about the third research question included that “Several times during the
lesson, students are first guided and JP is seeking student understanding, either verbally, or in the
chat feature of zoom.” This feedback mentions providing students with opportunities to
participate and engage in the class. The feedback form also says, “Instruction choices are from
research such as working to utilize students' background knowledge to understand and conclude
from a different perspective. This helps students make connections with what they are learning
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and what has happened to them personally.” This connects with the goal of making the lessons
relevant for students discussed as part of the third research question.
These data sets have provided evidence on how I turned the targets contained in my
research questions into specific subthemes of actions to take in disciplinary practice, how my
instructional practices contained in the lesson plans related to those themes, and feedback on
those same themes from an outside source in the observation feedback. Based on my findings I
will evaluate the lessons effectiveness at meeting the goals I set for myself and my own practice
in the following chapter.
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Chapter V
RESULTS
Overview
The purpose of this action research project was to study my application of what I have
learned about education in practice. The three research questions I asked were 1: how am I
applying social constructivist theory to my practice, 2: how am I developing students'
disciplinary skills in the social studies, and 3: how am I encouraging engagement and
participation in the distance learning setting.
In order to answer these questions I studied my own practice as a teacher specifically
revising a series of lessons. At the start of the process of revising I wrote a reflection on the
lessons based on my thoughts about them from my observations of them when my mentor
teacher taught them. I also collected the revised lesson plans as a source of evidence. Finally, I
used my mentor teachers’ observation of my teaching a lesson as a data source.
By thematically analyzing my reflection I was able to discover specific themes in my
goals for revision related to my research questions. I then found examples of where I
implemented those goals in my lesson plans. I also used my observation as a source of how I met
those goals in instruction from an outside observer. With all of this evidence I was able to create
an account of my revision process for the series of lessons.
Results
Research Question 1: Applying Social Constructivism
The first subtheme related to the first research question was incorporating more
scaffolding into the lessons. Upon reflecting on the evidence I would evaluate my use of
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scaffolding as sufficiently effective. The strategies I included in the lesson assisted with
supporting students engaging in their learning tasks in a manner that would lead to growth.
The first form of scaffolding I provided was frontloading which is “teaching that
addresses academic knowledge gaps up front…activates and builds the hidden knowledge
assumed” for meaningful participation in new learning. (Buehl, 2017, p. 214). Frontloading was
used to establish the process of creating historical accounts at the beginning of the lesson so that
students had a base of background knowledge they could build upon throughout the lessons.
The next form of scaffolding was providing examples to students. Interpreting different
examples helps learners develop their understanding of the traits and characteristics of concepts.
(Ormrod, 2016, p.265) In the discussion of souring after the Finding Nemo students were
provided with different examples of factors that might affect the reliability of an account which
they were actively inquiring about. This activity allowed students to develop a deeper
understanding of the concept of sourcing. In the third lesson providing an example of the
discipline report also allowed students to better understand what their own finished product
should look like.
These scaffolds, frontloading and examples, provided extra support for students to
successfully participate in the learning activity. In the distance learning setting it is difficult to
collaborate with students while they are working so supporting their construction of knowledge
can be a challenge. By including the scaffolds in my lessons I helped ensure students were
getting the support they needed to learn through my instructional practices.
For the second subtheme I think that more could have been done to establish an
apprenticeship model especially in the third lessons. In an apprenticeship model “a novice works
with an expert mentor for a lengthy period of time to learn how to perform complex tasks within
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a particular domain.” (Ormrod, 2016, p. 331) A central aspect of this process is providing a
mediated learning experience which “encourages the [learner] to think about the phenomenon or
event in particular ways” (Ormrod, 2016, p. 327). If I wanted to adopt an apprenticeship model
in this lesson I should have included many opportunities for me to guide students' construction of
knowledge. Based on the evidence collected that was not the case.
A significant finding from the analysis of the lesson plans in the previous chapter is that
there is a lack of a gradual release of responsibility in the lessons. The only example was in the
second lesson when completing the investigation of evidence assignment. In that lesson I
modeled contextualizing, then guided students in finding evidence, then discussed their finding
with them before modeling how to complete the form. This process allowed me to support
students in their learning and for them to actively construct their own knowledge. Planning
instruction like this was a large part of my goal of adopting an apprentice model so having only
one example of its use in the lessons is a disappointing finding.
Something similar should have been done to prepare students to complete their final
report. Rather than just explaining the example and rubric to students I should have had them
practice and given feedback before they worked independently. In that lesson there is no point
where students are constructing their own knowledge about the task before they are working on
their final product.
The other examples of collaborating with students in their construction of knowledge
were also underdeveloped on reflection. The interactions called for in the lesson plans were all
done through the chat feature of the videoconference which has a number of drawbacks. Firstly,
students actually responding to messages in the chat is unreliable. Also it is difficult to
collaborate with students in completing their assignments through the chat because I cannot see
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what they are working on. A better way to provide feedback could have been commenting
directly on their documents. That method would have allowed me to provide more specific
feedback to support students in the complex disciplinary tasks of the lesson.
I would say that my application of an apprenticeship model was underdeveloped. If I
wanted to base my instruction on apprenticing students into the practices of historians I should
have had more collaboration with students to create mediated learning experiences, provided
more opportunities for students to actively construct their knowledge, and had a gradual release
of responsibility in the lessons.
The Finding Nemo activity that caught my attention when I saw my mentor teacher
deliver it was the type of activity I should have tried to emulate in later lessons. It had students
actively thinking about and participating in disciplinary practice like I wanted to do. Although I
was able to identify an example of the type of learning method I wanted to use, my planning of
that type of unit was not as successful as I would like.
Research Question 2: Developing Disciplinary Skills
The first subtheme of learning was developing students’ historical thinking skills had
mixed results when analyzing the results. The lesson plans show an effective use of the ‘inert’
methods of instruction. Note taking was deployed effectively to allow students to frontload
background knowledge for their later learning or to develop their thinking about an activity.
Similarly explanations and question and answer were used to introduce and review the concepts
in a way that guided them to make connections they might not otherwise have. Reviewing is
especially beneficial because “if learners really want to remember information for the long haul,
then, they should review it periodically at lengthy intervals”(Ormrod, 2016, p.226). Asking
students to recall what was discussed in previous lessons was helpful in developing their recall of
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the concepts. Although not based in disciplinary practice these learning strategies served to
develop students’ knowledge of the disciplinary skills.
Students’ active construction of knowledge was rather underdeveloped. My use of
modeling was well placed as it allowed me to demonstrate a complex skill before students did
the same thing, but the connection was not very strong. I contextualized two sources while they
used a source to contextualize the event. This difference might have made the modeling less
effective. I would also evaluate that the Finding Nemo activity allowed students to engage with
the concepts and practice of sourcing. But for the most part the active construction of knowledge
was confined to students completing their assignments.
Most of the instruction for students to use these skills was in the inert category so I feel
that students might have been underprepared for completing the learning assignments. More
focus should have been placed on having students learn in ways that allowed for their active
construction of knowledge before they used that knowledge to work on their assignments
independently.
The second subtheme of developing students’ disciplinary practice was supporting their
use of academic language. Similar to the evaluation of the previous subtheme I found that the
methods for developing academic language were mostly actions I took not the students.
Note taking was the main way students were using academic language. This can be an
ineffective method of learning because “if vocabulary is taught in isolation and with few
opportunities to hear, see, and use the words in context and through multiple exposures.”
(Soltero, 2011, p. 124) But part of the reason for having students write down the concepts was
for their later reference because “notes can provide a dependable alternative that enables later
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review and study” (Ormrod, 2016, p. 371) All together I would say that the notes were an
effective way to introduce the vocabulary with additional student practice later.
The two other methods of supporting students’ development of academic language were
better instructional strategies. The examples of modeling demonstrate that I was using the
vocabulary to discuss what was going on in the lessons and to ask students questions, which
would provide them with an opportunity to hear and use the vocabulary in real contexts. I also
think that the explanations served a purpose in the parts of the lesson they were placed in.
Explanations were used to introduce vocabulary and writing expectations giving students an
example of what academic language would look like before they used it themselves. Although
providing more opportunities for students to use language would have been ideal, with the really
one sided context of distance I think I did well in supporting students' academic language.
Research Question 3: Engaging Students
The first subtheme of the third research question was supporting student participation in
class. I would evaluate my achievement of this goal as a moderate success. The first lesson had
many opportunities to participate in the discussion about Finding Nemo and the reliability of
sources. But in the second and third lessons there were fewer opportunities for students to
participate in class. This was due in part to the students working on the assignments in these
lessons. But there is also a lack of shared construction of knowledge in these lessons as has been
stated before. One possible change to increase opportunities to participate could be having
students answer questions about contextualization in the second lesson similar to the questions
about sourcing in the first lesson. More opportunities for students to engage in the class should
have been provided.
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The second subtheme of making the lessons meaningful for students had different
amounts of success for each lesson. The first lesson was effective at making the concept of
sourcing relatable to students through the discussion of Finding Nemo and using that to ground
students learning about the concepts. But the second and third lessons lacked a similar kind of
relatable basis for students. In these lessons any focus on the purpose of what students are
learning is found in context of the assignment not in its general application like in the Finding
Nemo activity. As the point of learning is for students to become independent experts, not
supporting students in transferring what they had learned to their lives is disappointing.
The final subtheme related to student engagement, holding students accountable was well
developed. The lesson plans established a robust system of tracking student work and using that
information to check in on students. Although it is up to the student if they work or not the
accountability structures in this lesson allowed me to do my part in keeping them engaged. This
is one area that I would judge myself as being successful in achieving my goals.
Implications
Taken all together these results show that I was more effective at planning for what I
should be doing for students to learn than what students should be doing for their own learning.
In the first research question I was more successful at scaffolding than adopting an apprentice
model. In regards to the second research question I was better at using the inert strategies to
teach the historical thinking skills than the active methods. In the third research question I was
not very successful at making the lesson relevant for students or providing them with
opportunities to participate. The findings suggest that I am not putting enough focus on students
constructing their own knowledge.
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One of the basic principles of social constructivism is that students learn when they are
actively participating in a task. In my instruction I have neglected this even though getting
students involved in meaningful learning activities was a common thread through my philosophy
of teaching and literature review. By doing this research I have learned that I need to be thorough
and reflective in the application of my ideals to practice.
Limitations
One limitation for this study was the comprehensive distance learning setting. Teaching
online made it more difficult to study my application of social constructivism and instruction
focusing on students’ development of disciplinary skills. Being able to interact with the students
in person would have allowed me to use more normal teaching practices which possibly would
have been more similar to what I had learned in my courses. I might have had different results if
I was able to follow the examples I had been provided in my courses or been able to collaborate
with students in real time. The virtual setting limited the options I had in trying to apply what I
had learned in these areas because I had to adapt to the novel situation.
A second limitation to this research is that the study focused on only one lesson. This
provided limited examples of my planning process to evaluate. With more examples of my
planning and instruction I could have a better idea if what I had noticed was unique to the lesson
or a more general pattern. Due to the reduced number of instructional days with each class with
the distance learning setting it was more feasible for me to revise only one lesson. Although I
was able to study my planning process for this one lesson, more examples would be needed for
me to gain a better understanding of my own practice.
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Conclusions
In doing this action research project I have learned the importance of reflective practice.
Through my analysis of my own practice I learned that I was able to identify goals or changes in
my reflection that would use effective teaching practices but my success at enacting those plans
in instruction was mixed.
One of the main takeaways from this action research project is that I need to provide
more opportunities for students to actively construct their own knowledge in my lessons. Many
times I had well thought out plans for what I was doing as the teacher but lacked plans for what
students would be doing to develop their abilities to participate in disciplinary practice. Going
forward I should focus on having a gradual release of responsibility where students and I are
jointly constructing knowledge before I have them independently apply their learning. Really I
need to be better at applying the recommendations of social constructivism that I focused on in
my earlier chapters.
Also I learned that I need to be more reflective and figure out why I feel instruction is
effective. A common comment in the results is that the first lesson was the best and the second
and third less so. One of the main things I remembered from my observations of my mentor
teacher teaching these lessons was that I thought that the first lesson was really effective. But I
did not use the strategies that made that lesson effective in my revisions even though it achieved
many of the goals I set for myself. Thinking about why instruction is successful and getting the
results I want seems to be essential to replicating those results. Being more cognizant of what I
want to do can help me reach my goals consistently.
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Going through this action research process was important for me as a teacher because it
allowed me to refine my understanding of my practice so that I can be as effective as I have set
out to be.
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Appendix A- Lesson Plans

Lesson Plan Teacher Candidate: Jonathan Penrice

Date of Lesson:

Lesson Title/Description: Lunch Room Fight: Thinking Like a Historian

Lesson # 1

Time Allotted for this Lesson: 60 min
1 of

3

Standards:

Central Focus:

Learning Targets:

8.30 Synthesize information
and data to construct an
account of historical events
that includes multiple sources
and varied perspectives.

Students will construct an
account of an event using
multiple pieces of evidence.

-Describe how historical
accounts are constructed from
evidence
-Source evidence by
determining how trustworthy
it is

Pre-Requisite Knowledge and/or Skills:
Students might not be familiar with what a jury is, which figures into the scenario being used in the
lesson.
How I know the students have this:
I will ask students if they understand the scenario. What a jury does can be discussed and explained
if students are not familiar with the concept.
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Academic language that will be used in lesson:
Historical thinking terms like source and plausible.
Strategies and opportunities for supporting academic language:
The discipline specific terms are defined because they are most likely unfamiliar to students. Other
words that have special meanings in this context are also disused and explained. Students are asked
to share what they think the vocabulary means and those answers are used to help in the
explanation.

Connections to students’ “Funds of Knowledge”/assets, prior knowledge, and or/interdisciplinary
connections that will be made during the lesson:
There is a discussion of the movie Finding Nemo. Many students were able to discuss the movie last
term during this lesson but some might not have seen it. That does not prevent them from
participating in the discussion though.

How have you addressed the needs of diverse learners ? (Ex: IEPs, 504s, linguistic & cultural diversity,
students without prerequisite knowledge, etc.)
Important vocabulary that might be confusing for ELLs, like an account being a story, are discussed
and explained.
Students who do not know the plot of Finding Nemo can use the title of the film as a hint to what it is
about so they can still contribute.
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What technology supports or integration are included in this lesson?
Students will need a computer and internet connection to join the class and access the materials
used.

Materials/Equipment/Supplies/Technology/Preparation:
Students will need their notebooks.

Time

Procedure: TEACHER DOES…

Procedure: STUDENTS DO…

Include “look fors” and other ways you’ll
observe and check with students to be sure
they are engaged in the learning.

Include evidence of student
engagement that you’ll include /
watch for to monitor student learning

Motivation/Hook:

Motivation/Hook:

Begin with slide #1

Provide possible connections between a
fight and historical thinking.

Introduce unit
Ask students “What might a lunchroom fight
have to do with thinking like a historian?”
Tell students you will show how the two are
connected in this lesson
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Teaching OR Group OR

Teaching OR Group OR

Independent Application:

Independent Application:

Read slide #2 to students.
Ask if anyone has any questions about the
scenario. Go over the first part of slide #3

Ask questions to clarify the scenario.
Answer questions on what history is.

Ask students “what do historians study?”:
History
Read the first purple line.
Ask “What is an account?”: a story in this
context.
Read the second purple line.
Explain that history is made and built from
parts not just found in a set and complete
state.
Read the third purple line.
Ask “When something is plausible what does
that mean?”: It could be believed
Read the fourth purple line.
Tell students source is the term used by
historians to mean evidence.
Read the fifth purple line.
Ask students “How do you think perspective
might affect how a story is told?”
Tell students to go to the first blank page in
their notebook and copy down the text in
purple.

Write down the description of what
history is and how it is made.
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Teaching OR Group OR Independent Application:

Teaching OR Group OR

Move to slide #4

Independent Application:

Ask the rhetorical question “How could there be
different stories of same event if no one is lying?”

Share what they think Finding Nemo is
about.

Tell students that an example might help them
figure out that situation.

Share if they think the different
summaries of the film are true.

Then ask to think about then share what Finding
Nemo is about.
Mark off students who provide an answer.
Share and discuss the different responses with
students.
Ask students if they would say the different
stories were true.
Tell students you think the stories were true but
focused on different parts of the movie so they
all sounded different.
Ask rhetorical question “what might make one
story more believable than others”
Move to slide #5
Read the questions.
Ask students to respond in chat.
Mark off students who responded.
Share and discuss the different responses with
students.
Move to slide #6
Read the questions.
Ask students to respond in chat.

Share and discuss the different responses
with students.
Mark off students who responded.

Answer questions on what makes a
story more believable or not.
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Teaching OR Group OR

Teaching OR Group OR

Independent Application:

Independent Application:

Move to slide #7

Share what some of the questions used
to determine the trustworthiness of a
source were.

Review the first paragraph.
Explain how the different sources the
students will be working with only have part
of the story like how all the different
summaries of Finding Nemo only had part of
the movie.
Read the purple text.
Tell students to write down purple text in
notes underneath what the notes on history.
Tell students that contextualization and
corroboration will be talked about later
because sourcing is the focus now.
Ask students “What were some of the
questions we asked to figure out if we could
trust a source or not?”
Share and discuss the different responses
with students.
Move to slide #8
Tell students that there are questions that
historians ask when they are sourcing.
Tell students to write down purple text in
notes.

Write down notes on sourcing.
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Closure:

Closure:

Move to slide #9

Access and read the sources

Read directions and go over the questions.

Answer the questions in their notebook

Show students where to find sources and ask
them to open the document.
Tell students to start reading the sources and
answering the questions.
Mark off students who are logged into the
document.
Private message students who are not
logged in to assist them accessing the
resources.
Answer any questions students have.
Remind students that reading the sources
and answering the two questions are applied
learning if they did not finish in class then
dismiss them.

Key assessments and assignments that provide evidence of student engagement and learning
collected during/as a result of this lesson:
Students’ participation in the discussion on sourcing will be tracked. This will show the amount the
students participated and if they contributed productively to the discussion. There will also be record
of who was able to log into the sources so that students who were not able to can receive follow up.
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Lesson Title/Description: Lunch Room Fight: Thinking Like a Historian

Lesson # 2

Time Allotted for this Lesson: 60 min 2 of

3

Standards:

Central Focus:

Learning Targets:

8.30 Synthesize
information and data to
construct an account of
historical events that
includes multiple sources
and varied perspectives.

Students will construct an account
of an event using multiple pieces
of evidence.

-Combine different sources to
contextualize an event

Pre-Requisite Knowledge and/or Skills:
As this is the second lesson within the unit students would need familiarity with what was covered in
the previous lesson. Students would also need to understand sourcing evidence before they can
contextualize.

How I know the students have this:
The lesson starts with a review of the previous lesson to catch up students who were absent or
refresh students who were in class. I will have records of students that were absent the previous
class period and what students did not demonstrate their understanding of the material. This can
help me know who to check up on during this lesson.
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Academic language that will be used in lesson:
Students will be using the historical thinking vocabulary and explaining their evaluation of sources
Strategies and opportunities for supporting academic language:
I will use the historical thinking vocabulary when explaining and discussing the tasks students are
doing to model its use in practice. I will also provide an example evaluation of a source which
provides a sentence stem students can use in their own writing.

Connections to students’ “Funds of Knowledge”/assets, prior knowledge, and or/interdisciplinary
connections that will be made during the lesson:

The concept of contextualization as applied in this scenario can be connected to students own
knowledge of conflicts between peers. The students understand how their conflicts among their
peers develop over time and are affected by external factors like one’s home life. This understanding
can be transferred to contextualizing the scenario being studied.

How have you addressed the needs of diverse learners ? (Ex: IEPs, 504s, linguistic & cultural diversity,
students without prerequisite knowledge, etc.)

I will clarify terms that might be challenging to English language learners, like account meaning a
story or plausible, by rephrasing some statements using the vocabulary in a more accessible way. I
will also provide hints on what sources to read for each section so students can focus on the most
useful sources. This can help prevent students from being overwhelmed by reading.
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What technology supports or integration are included in this lesson?
Students will need a computer and internet connection to join the class and access the materials
used.

Materials/Equipment/Supplies/Technology/Preparation:
Students will need their notebooks.

Time

Procedure: TEACHER DOES…

Procedure: STUDENTS DO…

Include “look fors” and other ways you’ll
observe and check with students to be sure
they are engaged in the learning.

Include evidence of student engagement
that you’ll include / watch for to
monitor student learning

Motivation/Hook:

Motivation/Hook:

-Have students complete the sentence “One
person’s story of an event might be more
believable than another’s because…” then
share it for the warm up.

-Complete the sentence frame with their
thoughts and share it in the chat

-Discuss some of the responses with the
class focusing on different topics to think
about when sourcing.

-Listen to the discussion
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Teaching OR Group OR

Teaching OR Group OR

Independent Application:

Independent Application:

-Transition to slide #10 and review previous
lesson

-Listen to scenario
-Ask any questions about scenario

-Read the scenario on slide #11
-Copy notes if they do not have them
-Ask if there are any questions on the
scenario and answer any that come up

-Share thoughts on what multiple pieces
of evidence are needed

-Move to slide #12
-Tell students they can copy the notes if they
do not have them in their notebooks
-Begin reading the purple text
-After reading the third line ask “Thinking
back to the example of Finding Nemo,
explain why more than one piece of
evidence is needed for a plausible
account?”: Each story has only part of what
happened, different perspectives
-After reading the fifth line ask “Why might
there be different accounts of the same
event?”
-Read the remainder of the purple text.
- Ask “What are some things to think about
when sourcing?”
-Transition to slide #13
-Read the text
-Tell students to write down the purple text
-When most students are done ask “How
can context help someone understand why
Mr. Bradley had a different account of Nemo
than the students.”: Being a parent he would
be more likely to focus on the father-son
relationship

-Share thoughts on why there might be
different accounts of the same event
-Share some things to think about when
sourcing
-Take notes
-Share thoughts on how context might
help someone understand the difference
in answers.
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Teaching OR Group OR

Teaching OR Group OR

Independent Application:

Independent Application:

-Transition to slide #14

-Listen to think out loud

-Explain to students that you will go through
the process of contextualizing

-Share whether they think the claim is
plausible

- Ask rhetorical question “Do these two
sources on Max’s character contradict each
other or do they contextualize what
happened.”
-Think out loud: the sources are Saying
opposite things about Max so there they
contradict and someone is lying; If that is
true source to figure out who to believe;
Mom would say her son is good kid so not
very trustworthy; Someone would expect
that the girlfriend would support Max, so
she seems honest; Therefore Max is mean;
But remember no one is lying; could they
both be true?; Megan says has been
different so he could have been a sweet kid
before; Mom says that Max has had a hard
time lately with his parents losing their jobs
which could explain why he is acting not like
himself; The sources suggest Max could be
meaner than normal because of his parents
unemployment; They both are true
-Ask students if they find that claim
plausible.
-Review the think out loud by explaining the
first step of comparing what is said between
the sources. Then I sourced the evidence.
Finally I contextualized by making
connections between sources.
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Teaching OR Group OR

Teaching OR Group OR

Independent Application:

Independent Application:

-Tell students they are now going to start
sourcing and contextualizing the evidence on
their own.

-Make a copy of the discipline report and
share it
-Open up the evidence file

-Tell students to go to Canvas make a copy
of the Discipline Report form and share it
with teachers.

-Fill out the first column of the
investigation of evidence

-Mark off students who have shared their
copy and follow up on those who have not.

-Fill out the second and third columns of
the investigation of evidence

-Tell students to open the evidence file
-Explain to students they will be filling out
investigation of evidence to contextualize
the fight
- Open up the slides and investigation of
evidence form
-Tell students to search in the background
information section in the sources page for
anything that might explain the fight
-Have students share their responses with
their classmates
- Move over to the investigation of evidence
page
-Fill out the first row with the example of
Justin’s father firing Max’s parents as one
possible explanation
-Move to slide #15, read directions, and tell
students to begin work
-Open up the shared student copies for
students -Check up on students by asking
questions in chat and monitoring Google
docs
-Once students begin writing down answers
ask them why they thought they were
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significant, and mark down what students
were talked with
-If a student is obviously off track in their
thinking re-direct them by asking them to
consider different things and if something
seems the most plausible
-If a student appears not to be working ask
them if they need help in private chat.
-Mark down students who answer questions
-When time is up move on to slide #16
-Repeat the process of slide #16 and #17
-Move to slide #18,read directions, and tell
students to begin
-Monitor students work and give assistance
when needed
-Finish asking any remaining students why
they thought their evidence was significant
-Check that students are citing right source
and their evaluations
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Closure:
-With five minute left bring the class back
together
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Closure:
-Listen to the explanation of the applied
learning

-Move to slide #19 and explain applied
learning
-Remind students that in a week the decision
will be made in the case so they should use
their time wisely

Key assessments and assignments that provide evidence of student engagement and learning
collected during/as a result of this lesson:
The warm up question will show what students learned from the previous lesson. The investigation
of evidence form will demonstrate their ability to combine sources to contextualize the event. The
table will also demonstrate their thinking and ability to evaluate the reliability of a source.
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Lesson Title/Description: Lunch Room Fight: Thinking Like a Historian

Lesson # 3

Time Allotted for this Lesson:

3

of

3

Standards:

Central Focus:

Learning Targets:

8.30 Synthesize
information and data to
construct an account of
historical events that
includes multiple sources
and varied perspectives.

Students will construct an
account of an event using
multiple pieces of evidence.

-Use multiple sources to
corroborate an account of an
event
-Write an account of an event
using evidence

Pre-Requisite Knowledge and/or Skills:
Students will need to have completed the investigation of evidence table from the previous lesson
for their activity today. Students also should be familiar with how to write an argument.
investigation of evidence, how to write an argument

How I know the students have this:
I will ask students if they need more time to finish the investigation of evidence, and make note of
who needs to complete the table. The pretest results demonstrates what students know goes into an
argument.
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Academic language that will be used in lesson:
Students will be using the historical thinking vocabulary in their discipline reports. They will also be
writing argumentative paragraphs.

Strategies and opportunities for supporting academic language:
I will provide a rubric explaining what components are expected in the reports. I will then identify in
an example report based on student work how the rubric is met. In this discussion I will also
demonstrate how a claim, evidence, and analysis work together to support a position in
argumentative writing.

One criterion in the rubric is to use vocabulary from the unit in analysis. This requirement can
prompt students to use the disciplinary vocabulary in an authentic manner. I also feel that this
requirement can help scaffold students analysis, which many students did not identify as a
component of an argument in the pretest. Using the vocabulary can prompt students to think about
the concepts when writing about the evidence, guiding their analysis.

Connections to students’ “Funds of Knowledge”/assets, prior knowledge, and or/interdisciplinary
connections that will be made during the lesson:
As it is third lesson in unit the previous lessons provide the background for the days’ activities. This
lesson also has students write an argumentative paragraph.

Applying Social Constructivism in Social Studies

119

How have you addressed the needs of diverse learners ? (Ex: IEPs, 504s, linguistic & cultural diversity,
students without prerequisite knowledge, etc.)
The lesson provides example texts to clarify expectations of syntax. This can be beneficial for English
language learners and students who are developing their writing ability.

What technology supports or integration are included in this lesson?

Students will need a computer and internet connection to join the class and access the materials
used.

Materials/Equipment/Supplies/Technology/Preparation:
Students will need their notebooks.

Procedure: TEACHER DOES…

Procedure: STUDENTS DO…

Include “look fors” and other ways you’ll
observe and check with students to be
sure they are engaged in the learning.

Include evidence of student engagement
that you’ll include / watch for to monitor
student learning
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Time
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Motivation/Hook:

Motivation/Hook:

-Welcome the class as students are coming
in

-Complete the warm up
-listen to instructions for the lesson

-Tell students to complete their warm up
which asks “who needs more time to
complete the investigation of evidence?”
and mark down students have not finished
-After giving students time to do their
warm ups bring up slide #20
-Recall what the class has been working on
previously to transition
-Move to slide #21
-Read the slide and reinforce that students
should be completing their reports before
next class
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Teaching OR Group OR

Teaching OR Group OR

Independent Application:

Independent Application:

-Transition to slide #22

-listen to the review

- Discuss and review the concepts on the
slide including sourcing and evidence

-Share how contextualization affected their
understanding of the fight.

-Ask “How did looking at context affect
what you think about the lunchroom
fight?” when that section is reached

-Write down the purple text in their
notebooks

-Share student answers with the class
-Tell students the class is now going to
cover the final concept, corroboration and
transition to slide #23
-Read the black section of the text to
students and the definition of
corroboration
-Give an example of corroboration using
two sources from the lesson
-Read the questions asked when
corroborating
-Tell students to write down the purple
text
-After three minutes ask if students need
more time. If they do give them one more
minute before moving on
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Teaching OR Group OR

Teaching OR Group OR

Independent Application:

Independent Application:

-Transition to slide #24

-Let the teacher know if they need more
time to complete the investigation of
evidence

-Remind students that they should be finishing
their investigation of evidence then be working
on their discipline report as it is due soon
-Introduce the rubric and read the first
paragraph
- Explain the first expectation using the first
question of the discipline report
-Explain the second expectation with an
example
-Explain the third expectation by connecting it
to the notes on constructing accounts and
corroboration
-Explain the fourth expectation using the
example
From the firsts question on the discipline
report
-Explain the fifth expectation with hypothetical
examples
-Ask students if they have any questions; clarify
any questions that arise
-Transition to slide #25
-Tell students that you are going to read
through the example report and check that it
meets expectations.
-Read the example and discuss examples of the
text meeting expectations focusing on how
vocabulary of the unit is used when analyzing
the sources
-Ask students if they have any questions about

their report

-Listen to the explanation of the rubric
-Clarify any questions about the rubric or
examples
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Teaching OR Group OR

Teaching OR Group OR

Independent Application:

Independent Application:

-Transition to slide #26

-Listen to instructions

-Tell students that they can see the
expectations on the slide and ask if anyone
would like the expectations explained

-Clarify any confusion about the
expectations for the report

-Have students begin working on their
reports
-Check in on students who said they have
not finished the investigation of evidence
- Help struggling students complete the
investigation by guiding them to useful
sources and asking them what helpful
information they contain
- Then check in on students who have
completed the investigation by sending
them a private message in the chat asking
how they are doing
-If a student has questions ask them share
a link to their document so that you can
review their work

-Use the sources to complete the
investigation of evidence
-Write an account of the fight based on the
findings of the investigation of evidence
- Let the teacher know how their work is
progressing and any questions they have
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Closure:

Closure:

-With five minutes left in class tell students
to pause working

--Listen to the instructions for their applied
learning

-Remind the students that they should
finish their report and submit it on Canvas
before next class

-Clarify any questions

-Ask students if anyone has any questions
about the discipline report
-Answer students questions
-Dismiss students

Key assessments and assignments that provide evidence of student engagement and learning
collected during/as a result of this lesson:
The check ins during the lesson will show student engagement. The discipline report will
demonstrate students’ ability to construct an account from the sources, how they sourced the
evidence, and how they used the terms in their analysis.

